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Dissertation dated May 2018
The purpose of this qualitative study was to identify how the select factors of
school leadership, school culture and teachers’ perceptions influence parental
engagement in two Title I Urban Middle Schools. This study investigated the strategies
and programs that have an impact on parental engagement to determine how these can be
used to improve parental engagement in Title I Urban Middle Schools. In order to
accomplish the goal of this qualitative study, two Urban Title I Middle Schools from a
large school district in the Southeastern United States were selected. This research design
provided the opportunity to address the research problem of the factors that influence
parental engagement in two Title I Middle Schools. The researcher collected and
examined relevant data from teachers’ surveys, parents’ surveys, interviews with two
i

middle school principals, a focus group discussion with parents, an analysis of
documents, and interviews with parent liaisons at each middle school.
The researcher ensured the reliability and validity of the study by utilizing the
triangulation method. Reliability and validity are important to any research and are often
times considered as the “rigor” that is necessary for all kinds of research (Merriam,
1995). This triangulation method included open-ended interviews, surveys, a focus group
discussion, and document analysis that were instrumental in determining and
understanding the experiences, perceptions, and beliefs of those participants involved in
the study. The study provided rich and valuable data that were used to address the
research problem of the factors that influence parental engagement in Title I Middle
Schools. The findings of the study provided an understanding of the factors that affect the
level of parental engagement in Title I Middle Schools and also offered insights into
understanding how these factors create challenges to parents in becoming more involved.
The findings concluded that the leadership style of the principal, teachers’ perceptions of
parental engagement, and school culture do have a substantial influence on parental
engagement. The researcher also offers recommendations for state policies, school
districts, and local school administrators on how they can create and implement programs
to enrich their parental engagement activities.
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CHAPTER I
INTRODUCTION
Parental engagement impacts students’ overall academic, social and behavioral
outcomes. There is widespread agreement between teachers, administrators, and parents
on the effects of parental engagement on students’ academic achievement in elementary,
middle, and high schools. When parents and families are engaged in their children’s
education, they tend to perform better in schools and have improved student outcomes
(Henderson & Berla, 1994). Studies have concluded that parents and families can make
significant contributions to their children’s learning and this can lead to a positive impact
on students’ academic performance in middle schools (Desforges & Abouchaar, 2003;
Jeynes, 2005). Researchers have documented the effects of parental involvement on
students’ achievement in schools. The findings revealed by a study conducted by
Henderson and Mapp (2002) in a report entitled “A New Wave of Evidence” reported,
“When schools, families, and community groups work together to support learning,
children tend to do better in school, stay in school longer, and like school more” (p. 13).
Family engagement represents the bridge between the home and the school and it has a
positive influence on the child’s development as he progresses through the education
system. Bronfenbrenner’s ecological systems theory helps to explain how the external
characteristics and the child’s environment will interact and subsequently affect the
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Child’s growth and development (Bronfenbrenner, 1979). While most stakeholders agree
on the advantages of parental engagement, the research shows a difference between the
level of involvement at the elementary level and that of the middle school years (Dauber
& Epstein, 1989; Eccles & Harold, 1996; Hill & Chao, 2009). However, the literature is
not conclusive on the causes of the decline and the factors that impact parental
engagement in middle schools (Hill &Tyson, 2009).
Family engagement in elementary and middle schools plays a significant role in
helping students succeed in school. Flaxman and Inger (1991) emphasize the benefits of
parental involvement at all grade levels and they explain the importance to students’
performance. “The benefits of parent involvement are not confined to early childhood or
the elementary grades. There are strong positive effects from involving parents
continuously through high school” (p. 5). However, as children leave elementary school,
the level of parental engagement declines and studies have demonstrated the decline right
into the middle and high school years (Green, Walker, Hoover- Dempsey, & Sandler,
2007; Spera, 2005). While there is evidence on the advantages of parental engagement to
students’ academic performance, several studies have been conducted that specifically
address the advantages of parental engagement in middle and high schools (HooverDempsey & Sandler, 1997; Emanique & Davis, 2009; Trusty, 1999; Voorhis, 2001;
Shumow, & Miller, 2001). However, there is not a body of research that offers clear
explanations as to the factors that influence parental engagement in middle schools
(Jeynes, 2005; Balli, Demo, & Wedman, 1998; Catsambis, 1998).
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Educators, administrators, the public and even some parents perceive the lack of
parental involvement as the single biggest problem facing our nation’s schools
(Henderson, Mapp, Johnson, & Davies, 2007). The school recognizes the importance of
forming partnerships between the school, families and the community in promoting
parental engagement in middle schools. Subsequently, there are factors at the school level
that do impact the level of parental engagement in middle schools. Factors of school
leadership, school culture and teachers’ perceptions fall under the school umbrella and
schools do have the control and the mechanism over these indicators. Schools, therefore,
must accept some responsibility when parents claim that they do not feel welcome and
accepted as equal partners in the education of their children and therefore are not as
engaged in their children’s education (Jones, 2001; Caplan, 2000; Liontos, 1992; Baker,
2000).
The federal government’s No Child Left Behind Act (NCLB) of 2001 includes
legislation that holds schools accountable for developing parental engagement programs
in order to improve students’ academic performance and to close the achievement gap.
Over the past three decades, numerous studies have documented the connection between
parental engagement and students’ academic, social, and emotional development. The
research is conclusive that parental engagement improves students’ overall success not
only in American schools, but schools all over the world (Catsambis, 1998; Epstein,
Clark, Salinas-Clark, & Sanders, 1997; Dearing, Kreider, Simpkins, & Weiss, 2006).
However, despite the extensive research on parental engagement, schools, families and
the community sometimes fail to come to an agreement on how to create healthy and
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effective partnerships to meet the needs of 21st century education for families and their
children (Price-Mitchell, 2011).
Educational leaders need to understand how their institutions’ programs, their
school culture and how the practices, beliefs and customs of their staff can influence
parental engagement. School administrators must also recognize that in the 21st century,
the family dynamics have changed and as a result, education leaders must change their
approach to partnering with families to meet the educational needs of every child. They
must adapt to the changing family structure in today’s society and they will have to make
changes on how they perceive families and the role that families play in education. While
there is consensus on the positive influence of parental engagement, government and
school officials also believe that it is an effective reform mechanism that will help close
the achievement gap (Henderson & Berla, 1994; Henderson, 1987; Sattes, 1985; Eccles
& Harold, 1993). However, adequate research is not available that can provide useful
information to local educational agencies, state agencies, and school leaders on how
specific factors of principal leadership style, school culture, and teachers’ perceptions can
influence parental engagement. This descriptive case study examines the effects that
these factors have on parental engagement and how it can enhance the literature on
parental engagement in middle schools. Furthermore, this research can provide not only a
framework, but also specific strategies that local school district officials, school leaders
and educators can utilize in designing parental engagement programs and activities in
middle schools.
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Statement of the Problem
Research has shown that parental engagement has a positive effect on students’
academic achievement, school attendance, and discipline and parent school
communication (Desforges & Abouchaar, 2003; Sui-Chu & Willms, 1996; Fan & Chen,
2001). Henderson and Mapp (2002) found that,
Regardless of family income or background, students with involved parents are
more likely to: (a) earn higher grades and test scores, (b) enroll in higher-level
programs, (c) be promoted, (d) pass their classes, (e) earn credits, (f) attend
school regularly, (g) have better social skills, (h) show improved behavior, and
(i) adapt well to school. (p. 1)
While all stakeholders agree on the benefits of parental engagement, there has been a
marked decline in the level of parental engagement at the middle school level (Zill &
Nord, 1994; Epstein, 1990). Parents and families face many challenges during the middle
school years and this impacts their level of parental engagement (Dauber & Epstein,
1989; Hill & Chao, 2009). Some of these middle school students oftentimes discourage
their parents from being engaged in their education, especially if they perceive the
involvement as taking away or reducing their freedom and authority (Stevenson & Baker,
1987). Therefore, as children transition from elementary to middle school, administrators
must grapple with numerous challenges in trying to increase parental engagement
(Murray, Finigan-Carr, Copeland-Linder,Haynie, & Cheng, 2014).
The literature does not adequately address the factors that influence parental
engagement in middle schools and the obstacles that families face (Barber & Patin,
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1997). Additionally, the research does not provide conclusive evidence of the major
contributors that are weakening parental engagement in middle schools; whether the
decline is caused by factors at the school level, the community or with the parents and
families (Gutman & Midgley, 2000; Ho Sui-Chu & Willms, 1996; Izzo, Weissberg,
Kasprow, & Fendrich, 1999). Some middle schools do not have specific parental
engagement programs that are communicated to parents, and some parents claim that
they do not know the level of parental engagement that is required by the school and what
constitutes the schools’ expectations (Englund, Luckner, Whaley, & Egeland, 2004;
Jeynes, 2007). Additionally, the different perceptions by teachers and parents only
contribute to the challenges of promoting successful parental engagement programs in
Title I Urban Middle schools.
The federal government has mandated all school districts across America with the
responsibility to promote and strengthen parental engagement within their schools. Title
I, Part A Guidelines from the federal government has identified activities and programs
that the parents, school staff, and students should undertake to promote parental
engagement. (U. S. Department of Education, 2004). While the federal government is
encouraging a shared responsibility of parental engagement to support students’ academic
outcomes, there are many factors that impede its progress in schools, especially in Title I
Urban Middle and High schools. It becomes difficult, therefore, for Title I Urban Middle
schools to develop successful parental engagement programs without the full knowledge
and understanding of the challenges they face and what influences parental involvement.
Subsequently, it is extremely important to study the factors that influence parental
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engagement at the middle school level with the goal of improving parental engagement.
Therefore, an investigation of how factors of school leadership, school culture and
teachers’ perceptions influence parental engagement in two Title I Urban Middle Schools
will provide critical information to educational leaders on how they can strengthen their
parental engagement programs and establish positive and meaningful relationships with
parents and families.
Purpose of the Study
The purpose of this study was to identify how the select factors of school
leadership, school culture and teachers’ perceptions influence parental engagement in two
Title I Urban Middle Schools. This study investigates the strategies and programs that
have an impact on parental engagement and to determine how these can be used to
improve parental engagement in Title I Urban Middle Schools.
Significance of the Study
Educators, administrators, and government officials believe that parent, family
and community engagement programs remain critical to improving students’ outcomes
and that they are crucial in helping to close the achievement gap. As a matter of fact,
experts in the field of education claim that when schools fail to engage parents and the
community, the number of students who are prepared for college or a 21st century career
will decline dramatically (Fege & Foster, 2011). There is a body of research that
addresses parental engagement in schools but not many studies have focused on parental
engagement in middle schools. Therefore, this study identifies the factors that have an
impact on parental engagement in Title I Urban Middle Schools and contributes to
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existing research on parental engagement programs. This information will be quite
effective in helping school districts and educational leaders develop and promote
programs to increase parental engagement.
This research will highlight specific strategies and programs that the Title I Urban
Middle Schools under study are utilizing to improve their parental engagement programs.
More specifically, this study demonstrates how these Title I schools are implementing the
Federal Title I guidelines, with regards to parental engagement programs and the level of
success they have achieved. Additionally, this research explores how the factors of
principal leadership style, school culture, and teachers’ perceptions influence parental
engagement. The findings from this study will provide vital information to local
educational agencies and school administrators that can be instrumental in helping to
develop and implement parental engagement programs. School administrators can,
therefore, duplicate some of these programs and apply strategies that have been tested
and documented to increase parent engagement at their respective middle schools. This
information can provide a positive impact on helping Title I Urban Middle Schools foster
family and community partnerships and to improve their level of parental engagement at
the middle school level. Finally, this study will help middle school administrators to
apply the findings of this research on principal’s leadership style, school culture, and
teachers’ perceptions and use this information in developing specific parent engagement
programs to promote students’ academic performance.
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Research Questions
RQ1:

Is there a relationship between a principal’s leadership style and parental
engagement?

RQ2:

How do teachers’ perceptions influence parental engagement?

RQ3:

Is there a relationship between school climate and parental engagement?

RQ4:

Is there a relationship between the schools’ use of technology in
communicating with parents and the level of parental engagement?

RQ5:

Is there a relationship between parents’ perceptions of parental
engagement and their actual level of engagement?

RQ6:

Is there a relationship between school culture and parental engagement?

RQ7:

What is the relationship between students’ attendance and parental
engagement?

RQ8:

What is the relationship between students’ discipline and parental
engagement?

RQ9:

What is the level of engagement parents have in Title I funded schools?

RQ10: Is there a relationship between students’ academic achievement and
parental engagement?
RQ11: Is there a relationship between parents’ use of the School’s Parent Center
and parental engagement?
RQ12: What is the relationship between the schools’ funding of the Parent
Center and parental engagement?
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Definition of Terms
Parental engagement is defined as parents actively involved in the education of
their children by collaborating with schools to ensure the success of their children. Some
examples of parental engagement activities include parents reading with their children,
helping with homework, communicating and conferencing with teachers, serving in
leadership positions, and decision making at the school such as the PTA. Parental
engagement also refers to the use of technology to encourage meaningful participation
and to keep parents informed and engaged with regards to the progress of their children.
Some of these tools include video conferencing, mobile apps like ClassDojo and Remind
101, video podcasts, emails, and skype.
Principal leadership style has to do with the personal background, the
personality and character traits and the educational philosophy of the principal. The
principal leadership style describes their philosophy and their vision on leadership and
how these qualities influence their actions as the school leader and how they help to
determine the effectiveness of the total school program. In this study, it also details how
the leadership style of the principal promotes parental engagement.
Teachers’ perceptions of parental engagement describe the attitudes, beliefs
and assumptions that teachers make with regard to the level of parental involvement that
is encouraged. Teachers’ perceptions and their philosophies on parental engagement
impact their expectations and their approaches to parental engagement and may
subsequently influence the level of parental engagement.
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School climate is defined as the interpersonal relationships among school staff,
students and parents that affect engagement, the emotional and physical safety of the
school learning environment, and the promotion of trust and respect among all
stakeholders.
Schools’ use of technology includes technological resources that the school uses
to foster student learning and engagement and to communicate with parents and the
community. This may include computers, smart phones, iPads, emails, text messages,
video conferencing, electronic newsletters, mobile apps and video podcasts.
Parents’ perceptions of parental engagement refer to their attitudes,
philosophies, assumptions and feelings towards their children’s education and how these
beliefs help to determine whether or not parents become engaged and their level of
engagement.
School culture reflects the values, norms, beliefs, traditions, behaviors and
characteristics of administrators, teachers and students. These guiding principles and
attitudes will help to determine how a school functions. The history of a school can help
to influence its culture.
Students’ attendance is defined as students who are physically present at school
and in class during instructional time.
Students’ discipline has to do with the students’ behavior and attitude in school,
how these practices disrupt instructional time and how they affect the safe and orderly
learning environment.
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Federal Title I Part A Guidelines provide information from the Federal
Government about the allocation of funds that offer an opportunity for schools to create
and implement strategies that will help academically at risk students and help close the
achievement gap in Title I schools.
Parents’ use of parent center has to do with how parents and families make use
of the resources at the Title I parent centers that are provided by the schools. It relates to
parents’ use of the computers, checking students’ academic progress and grades,
communicating with school personnel, and using books and websites to help their
children with homework and projects.
Schools’ funding of parent center is determined by the school’s leadership
priorities, what resources are considered to be important to Title I students and their
parents and to what extent the parents and families actually make use of the resources.
This also helps to determine how the school actually spends Title I funds.
Summary
In summary, this study can shed light on helping Title I Urban Middle Schools
foster family and community partnerships and improve their level of parental engagement
at the middle school. In addition, the significance of this study will help middle school
administrators apply the findings from this study on principal’s leadership style, school
culture and teachers’ perceptions of parental engagement and use this information in
developing specific parent engagement programs that will promote students’ academic
performance and achievement.

CHAPTER II
REVIEW OF THE LITERATURE
Organization of the Review
Parents, school administrators, educators, and policymakers all agree that parental
engagement fosters student academic achievement. There have been a growing number of
research studies that have documented the benefits of parental engagement in schools and
in children’s education (Auerbach, 2009; Epstein & Salinas, 2004; Sheldon & Epstein,
2004). Policies have been developed and implemented to create changes in the education
system that support and encourage increased parental engagement and family and
community partnerships. Henderson and Mapp (2002) reviewed and analyzed 85 studies
on parental engagement and through their research they documented the advantages of
parental engagement. The findings from their studies revealed that when parents
deliberately plan and implement activities and become engaged in their children’s
education, there are significant benefits to the children, their parents, educators and
schools (Henderson & Berla, 1994). However, while there is consensus on the advantages
of parental engagement, there is continued discussion on the factors that influence
parental engagement. This chapter provides a review of the literature that relates to
parental engagement and the factors that impact the level of parental engagement.
In this chapter, the researcher first provides a historical overview of parental
engagement and a review of the literature of the dependent variable of parental
13
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engagement. Finally, a review of the literature is presented that directly relates to the
independent variables that are applicable to this study. This includes (a) principal
leadership style, (b) teachers’ perceptions of parental engagement, (c) school culture,
(d) schools’ use of technology, (e) parents’ perceptions of parental engagement,
(f) school culture, (g) students’ attendance, (h) students’ discipline, (i) what is the level
of engagement parents have in Title I funded schools, (j) student academic achievement,
(k) parents’ use of the parent center, and (l) schools’ funding of the parent center.
Dependent Variable: Parental Engagement
Historical Background of Parental Engagement
It is important to understand the historical background of parental involvement as
it provides a useful context in reviewing the relevant literature. The historical
developments of parental engagement have helped to influence the debate on the benefits
of parental engagement and the philosophy, insights, attitudes and beliefs of society as a
whole (Tekin, 2011). Parental engagement in their children’s education is certainly not a
new phenomenon but has been around for many years. From the earlier years and
throughout past centuries, parents have been their children’s first teachers. At the
beginning of the 20th century, middle-class families became involved in their children’s
nursery schools and educational centers that were located in suburban towns and many of
them volunteered as paraprofessionals (Gestwicki, 2007). Parental involvement helped to
establish relationships between the school and the home and to decrease operating costs,
and it was often believed that parents know what is best for their children (Gestwicki,
2007). However, it was not until the 1920s and up to the 1960s that parents from lower
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socioeconomic backgrounds became involved in their children’s education. Programs
were developed and implemented that supported parental self-development training and
learning and various other activities that encouraged parental involvement (Tekin, 2011).
According to Martinez (2004), it was not until post-World War II in 1945, that parents
became involved and participated in programs like parent conferences, PTA meetings,
fundraising events, and other school related activities.
Head Start, the child development program that was created in 1964 was the first
program to deliberately involve parents and families in their services to promote the wellbeing of the children. Head Start was developed for children of disadvantaged families
and many educators believe that parents and families were not equipped with the
knowledge and skills to be involved in their children’s education (Gestwicki, 2007).
However, the Head Start program believed that parents and families’ participation was
critical to the growth and development of their children and therefore, they required that
parents become fully involved. According to Zigler and Muenchow (1992), who was one
of the founders of Head Start, its main philosophy was that parents and educators were
equal partners in the education of their children. Gestwicki (2007) believed that while
parents and teachers brought different types of expertise to the education of the children,
both parties were considered experts. Parents were able to make their own decisions in
terms of their level of commitment and what activities were suited to their life styles.
The goal of parental involvement was for educators to develop a partnership
between the school and the home and to provide collaboration with families in order to
improve the outcome of its students. According to Watson, Sanders, and Lawson (2012),
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parental involvement was envisioned as a means to enhance the school’s ability to
comprehend and appreciate the diverse values and cultures of families and to create
effective solutions in meeting the needs of students. While the Head Start Program broke
ground in the 1960s and laid the foundation for increased parental participation and made
parental involvement as one of its major characteristics, other government policies
followed soon after. The Elementary and Secondary Education Act (ESEA) of 1965
required parents to become members of school advisory boards and to fully participate in
school related activities for their children. Experts in education believe that if children are
to accomplish their full potential and realize their goals, then their parents must be given
the opportunities to provide guidance to the school and to help in influencing the
character of school programs that will impact their children’s development (Henrich &
Blackman-Jones, 2006).
ESEA of 1965 implemented a series of programs including Title I programs
aimed at providing aid to poor and disadvantaged children. In the beginning, ESEA
mandated community participation in school programs and by the 1970s policy makers
required district level parent councils at all institutions receiving Title I Funds. By 1974,
the federal government strengthened ESEA and in its reauthorization, schools were
required to allow parents to have a voice in the education programs and they had to
outline specific responsibilities of parents as well as opportunities for them to be actively
involved in parent school councils (Shields, 1994). While ESEA authorizes funds for
instructional materials, Title I programs and professional development, providing
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resources to support educational programs and to promote parental involvement remained
a central part of this policy.
According to Watson et al. (2012), the 1970s, 1980s, and 1990s was an era in
which research was designed and undertaken to address the mandates of the federal
government as they relate to education and parental involvement. The Even Start
program was another federally funded program that was created and authorized in 1988
to provide families with access to training and support to heighten the academic
achievement of students. It also promoted mandatory parental involvement and parents
were required to sign an agreement to comply with the mandate. Parents had to attend
orientation sessions, ensure their children attend school, participate in school events
during the year, read with their child and attend five hours of family school partnerships
workshops (Gestwicki, 2007). While parental involvement in education fluctuated over
the years, it continues to be an integral part in family school partnerships. In 1994,
President Clinton signed the America 2000 Act into law and this policy authorized the
inclusion of parents in the development of school programs for their children (Coleman,
1991).
The No Child Left Behind (NCLB) Act that was signed into law in 2002 by
President George W. Bush was a reauthorization of the 1965 Elementary and Secondary
Education Act (ESEA). NCLB included stronger accountability of the education system
for student achievement, more flexibility, and local control as well as increased parental
involvement. NCLB allowed parents to have more choices in their children’s education
and it also provided families with opportunities to ensure that their children receive the
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best education possible by holding all school officials accountable. NCLB made family
and school partnerships one of the priorities under NCLB and as such this ACT
emphasized the PTAs national standards for family-school partnerships. According to the
National PTA, families are active participants in the life of the school and families and
school staff will engage in regular, two-way, meaningful communication about student
learning and families and how school staff continuously collaborates to support student
learning. While policy makers at the local and national level continue to include parental
involvement programs in laws that have an impact on education, O’Bryan (2006)
believed that much work needs to be carried out in the area of parental involvement
especially among African-American parents. Joyce Epstein (2005) also discussed the
parent involvement requirement of NCLB Act from a sociological perspective and said
that there should have been more effective programs by schools, local and state officials
to develop improved school family and community partnerships. Epstein stated that the
authorities should have created more professional development programs to equip
teachers and school officials to help in engaging families and forming more effective
school family collaborations (Epstein, 2005).
In 2015, President Obama signed the Every Student Succeeds Act (ESSA) which
reauthorizes the Elementary and Secondary Education Act of 1965. This new policy
terminated the NCLB law that had given the federal government more control in the
nation’s schools. ESSA, therefore, ended the federal government’s heavy involvement in
education and the Act gives control back to the states. However, parent involvement
remains a significant part of the federal government’s Title I Part A Guidelines.
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According to the U. S. Department of Education (1994), Title I funds are allocated to
schools with high populations of students experiencing poverty and the federal
government has certain stipulations with regards to parental involvement policies. Title I
is intended to help close the achievement gap among minority and disadvantaged students
and to change the culture of schools and education in America. In American schools,
success is defined as student achievement and the schools’ investment in all its students
(U. S. Department of Education, 1994). The allocation of Title I funds is also contingent
upon schools developing “parent compact” and forming family school partnerships to
promote increased parental involvement and improved student outcomes. However, while
various laws were enacted to address school family partnerships, parental involvement
continues to be a challenge in the 21st century and schools all across America continue to
grapple with this issue of how to create and implement effective parental involvement
programs.
According to Christopher Henrich (2010), parental engagement is engagement in
learning at home and this includes activities like reading and going to the library,
involvement in school decision making and school policies, participation in school
activities and communicating and connecting with teachers. Parental involvement is
oftentimes used instead of parental engagement because the literature makes reference to
parental involvement in most cases. However, parental engagement refers to parents who
are actively engaged in activities at home and at school with the goal of promoting their
children’s’ educational success. Henrich provided a list of activities that applies to
parents who are actively engaged in their children’s education. These activities include
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helping with homework, visiting and observing classrooms, participating in school
councils, serve in leadership positions, and decision making on school programs,
attending parent teacher conferences, attending concerts and visiting museums and the
zoos. However, with the advancement of technology in the 21st century, teachers, and
schools must keep parents engaged by utilizing different forms of technology to keep
them informed of their children’s learning and their experiences at school. Parental
engagement therefore includes the use of technology such as emails, podcasts, video
conferencing, Remind 101 and skype which helps parents and educators to interact and
communicate about students’ learning. Since most parents are faced with challenges of
time and distance, the use of technology will not only decrease the barriers to meaningful
parental engagement but it will also provide parents with a much better experience of
being involved in their children’s education.
It is important to understand the difference between involvement and engagement
if schools are to develop meaningful home school relationships with the goal of
improving student achievement. Ferlazzo and Hammond (2009) believed that when
schools focus on family involvement, they identify school projects and inform parents of
their needs and how they can contribute to the school program. However, Ferlazzo and
Hammond said that on the other hand, parental engagement has to do with schools that
listen to the parents and that allow them to have a voice in school activities and to help in
decision making at the school. Ferlazzo and Hammond claimed that most of the research
indicates that any kind of family involvement is beneficial to promoting student
achievement. However, they explained that almost all the research arrive at the
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conclusion that any level of family engagement can produce even better results for
students, families, schools, and for their communities (Ferlazzo & Hammond, 2009).
Parents are considered to be their children’s first teachers and they are the most
important role models in their young children’s lives. Most parents consider their
children’s academic achievement and their overall success in school and in life as their
number one goal. Therefore, many of them seek to become engaged in their children’s
education and to be their advocates in the education process. Parental involvement was
designed to develop and promote a healthy partnership between the home and the school
and to engage the family in being actively involved in activities at home and at school.
Parents who are engaged in their children’s education promote their children’s academic
achievement and their success. Brown (1989) claimed that when parents are involved in
their children’s education, both the parents and the children are more likely to benefit.
Brown also explains that parental engagement enhances children’s self-esteem, improves
their academic achievement, and improves relationships between parents and children.
Accordingly, Brown also believed that this helps parents to cultivate a more positive
attitude towards school and to understand the education process (Brown, 1989). Parental
engagement is one way in which parents can demonstrate to their children how much
value they place on their education and its significance in their lives. Trotman (2001)
explained that when there is a positive relationship between the home and the school,
there are a lot of advantages to the students and while these benefits are e quite evident to
the students, the school also benefits from having supportive parents. Parental
engagement benefits students academically as well as in the development of other aspects
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of their lives. One positive impact of parent involvement is to reverse the disappointing
school performance of some students and to create an environment that supports all
students emotionally (Watson, Lawson, & McNeal, 2012).
Joyce Epstein of Johns Hopkins University, who has conducted extensive
research in this field, developed a parental involvement model that consists of six
components (Epstein, 2010). She established this framework as a tool to be used to assists
educators in developing school and family partnership programs. Epstein’s six types of
framework for parental involvement include:
1. Parenting
2. Communicating
3. Volunteering
4. Learning at Home
5. Decision Making
6. Collaborating with the Community
As students enter middle schools, they undergo changes in adolescent
development, and while they endure biological and cognitive growth, they also
experience changes in their social development and relationships with their families
especially the parent—adolescent relationship (Adams & Berzonsky, 2003; Grolnick,
Price, Beiswenger, & Sauck, 2007; Keating, 2004). Middle school students begin to
develop their own sense of freedom during the adolescence period and as such they want
to be responsible for making their own decisions and for accepting any consequences
thereof. Many middle school students do not even want to be seen with their parents and,
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as a result, they discourage their parents from visiting the school and meeting with their
teachers. As a consequence, parents and families develop changing perspectives on their
level of engagement in their children’s education during the middle school years. Parents
oftentimes have to confront other challenges in becoming engaged in their children’s
education during the middle school years. Many parents did not have positive school
experiences when they were students and this factor affects their behavior, attitudes and
their level of engagement. This may cause some parents to feel uncomfortable when
visiting the school and in addition to that some of them feel inadequate or insecure in
interacting and communicating with the teachers. These are some of the contributing
factors to parents’ level of engagement during the middle school period.
According to Epstein and Macgiver (1990), there is usually a decline in the level
of parental engagement during middle school education. As parents navigate the
education system throughout middle school, they are confronted with a more bureaucratic
system, one that involves more teachers and many more courses than in the elementary
system (Dauber & Epstein, 1989; Eccles & Harold, 1996; Hill & Chao, 2009). During the
middle school years, teachers have several classes with a larger number of students that
they teach and this creates challenges for the parents in terms of whom to contact with
regards to their children’s progress (Sanders & Epstein, 2000). Sometimes these changes
result in a decline in students’ academic performance and educators therefore promote
increased parental engagement as one way to improve students’ academic achievement
(Barber & Olsen, 2004; Eccles, 2004; Gutman & Midgley, 2000). Parental engagement
has been recognized by educators as a critical factor in supporting students’ performance.
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Educational theories, research studies as well as government policies have all identified
increased parental involvement and effective school–family relationships as having a
significant role in their children’s education. This is also regarded as an effective way in
helping to close the achievement gap and maximizing students’ potential (Dearing et al.,
2006).
Independent Variables
Principal Leadership Style
Research suggests that, “a positive school climate and principal leadership are
pivotal to building parent-school partnerships and supporting parent engagement in child
learning more generally” (Povey, Willis, Campbell, & Pedde, 2016, p. 1). Research
findings demonstrate that a principal’s leadership style, communication, attitudes and
expectations play a significant role in helping to shape the school’s culture and in
facilitating parental engagement (Barr & Saltmarsh, 2014). It has also been recognized
that a school principal leadership style has some impact on a school’s learning
environment as well as on students’ academic outcomes. Researchers Mleckzo and
Kington (2013) believed that parental engagement in schools will increase when
principals create a vision for their school that focuses on the parents’ role in the education
of their child. These researchers also claimed that when principals’ practice distributed
school leadership, and involved parents and teachers as well as members of the
community, they became more successful in improving parental engagement (Mleckzo &
Kingston, 2013). The role of the principal is important in involving and empowering all
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stakeholders in the decision making of the school especially as it relates to parental
engagement.
School leadership has moved well beyond the authoritative model where the
principal makes the decisions. Effective administrators understand that
leadership must be shared among staff members and parents in order to take
advantage of critical expertise and perspectives, and to build a genuine sense
of collaboration. (Education Alliance, 2008, p. 9)
Principals have a responsibility to build capacity and to develop teacher leaders in
their building who will collaborate with all stakeholders in ensuring that the school’s
vision of developing a vigorous parental engagement program is implemented.
According to Sergiovanni (2007), a transformational leadership style that includes
shared decision making and collaboration by all stakeholders as they work towards a
common vision can lead to positive changes in schools that support student achievement
and academic success. The education system has an environment that relies heavily on
testing and test scores for accountability reasons. However, Pepper (2010) believed that if
principals do not receive guidance in school operations or support for capacity building,
they may feel that they are solely responsible for all academic programs and for the total
school operations. According to Pepper, principals might, therefore, adopt a more
authoritative leadership approach where they make all the decisions concerning
instructional programs, curriculum and all other activities at the school. Lezotte and
McKee (2006) and Glasser (1998) stated that this type of leadership style in which the
principal does not accept any kind of input from other stakeholders is ineffective and it’s
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quite difficult for any principal to sustain this over a long period of time. Leithwood,
Louis, Anderson, and Wahlstrom (2004) concluded that school leadership is very
important and while it is second only to classroom teachers, both are significant factors
that contribute to student achievement. These researchers have identified three major or
core practices of successful leadership in defining transformational leadership. These
include (a) principal and staff members develop and implement goals in achieving a
shared vision for the school, (b) capacity building for faculty and staff and allowing them
to use their expertise in decision making , and (c) a commitment to changing
organizational characteristics, to create a collaborative environment and to promote a
positive school culture.
Teachers’ Perceptions of Parental Engagement
Teachers’ perceptions relate to how important or effective they believe each
component of parental involvement is to them as teachers, what impact they believe their
perception s have on students’ achievement and how much they value and encourage
parental engagement. Teachers have varying perceptions on parent teacher
communication, teacher parent conferencing, parents assisting with homework and
parents being involved in school activities. Their perceptions often times influence
whether or not parents might become involved and the parents’ level of engagement and
whether or not or to what degree teachers really place an emphasis on the significance of
parental engagement.
Schools usually promote parental engagement with families and communities.
However, for effective parental engagement to take place, school administrators as well
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as teachers must offer their full support for meaningful parental engagement (National
PTA, 2000) and (Epstein et al., 1997). School and family relationships are the foundation
for effective parental engagement. The role of the teacher in building this partnership is
an integral component of parental engagement. However some studies have revealed that
the teachers’ perceptions may affect the level of parental engagement. Baum and Swick,
(2008) believed that some teachers may have negative attitudes toward cooperating and
engaging with the parents because of preconceived conceptions about the parents.
Research also suggests that some schools, administrators and teachers may not have
received adequate and effective training in promoting improved parental engagement
(Baum & Swick, 2008; Epstein & Sanders, 2006; Ferrar & Ferrar, 2005). This can
influence the teachers’ perceptions of parental engagement and will ultimately help to
determine whether or not parents become engaged.
Some teachers with pre conceived notions and past experiences have negative
attitudes toward parental engagement in their children’s education. From their research
studies, Walde and Baker (1990) concluded that teachers believe that parents do not
demonstrate enough concern to support the learning and education of their children. They
say that teachers claim that parents do not care, some are irresponsible and they do not
possess the skills that they need to help their children in school (Walde & Baker, 1990).
Many of these teachers base their claims on the experiences they have encountered with
some parents who fail to attend conferences or to be involved in school activities. As a
result, some teachers develop negative attitudes towards parents with regards to their
level of parental engagement. Williams and Stallworth (1983) discovered that while most
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educators agree on the importance of parental involvement and its benefits, many of them
believe that parents should serve in roles such as attending PTA, participating in booster
clubs and attending fundraisers. They argued that parents were more interested in
accepting roles in leadership and decision making and in helping to evaluate their
children’s learning than in just attending school activities.
School Climate
School Climate refers to, “the quality and character of school life; school climate
is based on patterns of people’s experiences of school life and reflects norms, goals,
values, interpersonal relationships, teaching and learning practices, and organizational
structures” (Cohen, McCabe, Michellia, & Pickeral, 2009, p. 180). It also includes the
physical, as well as the psychological, aspect of a school and it can affect not just
instruction but the level of parental and community engagement. The National School
Climate Council (2007) defined school climate as “norms, values, and expectations that
support people feeling socially, emotionally and physically safe” (p. 4). According to the
National School Climate Council, there are five components of school climate: this
includes safety, teaching and learning interpersonal relationships, institutional
environment and staff relationships. Safety includes the rules and regulations and the
physical and emotional safety of all stakeholders. Teaching and learning relates to the
provision in place to support students’ learning and academic success. Interpersonal
relationships refer to respect for diversity that will allow everyone to feel welcome and
participate in school activities and to demonstrate respect and fairness to all. Institutional
environment is concerned with the connectedness of the physical environment and staff
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relationships include how school leaders and administrators relate to teachers and other
staff and how they foster meaningful relationships.
A positive school climate is considered essential to school reform and is
beneficial to improving students’ academics, behavioral, mental and social outcomes
(Thapa, Cohen, Higgins-D’Alessandro, & Guffy, 2012). Research has shown that a

positive school climate can lower students’ risk to factors like alcohol and drug use,
bullying, violent behavior, fewer school suspensions, and harassment (Lee, Cornell,
Gregory, & Fan, 2011; Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 2013; La Russo,
Romer, & Selman, 2008). A school with a positive school climate can affect students’
motivation and can contribute to students increased achievement as well as improved
attendance (Brand, Felner, Shim, Seitsinger, & Dumas, 2003; Stewart, 2008).
Povey et al. (2016) believed that school climate is a vital aspect of building
parent-school partnerships and promoting parental engagement in a child’s learning.
School climate can promote positive parental engagement or it can have a negative
impact on whether or not or to what extent parents become engaged in their children’s
education. According to James Griffith (1998), “Organizational characteristics such as
the school’s climate and its empowerment of parents, have been shown to be relevant
dimensions in describing parent school relationships” (p. 54). While the school climate
can impact several factors at the school including the physical and emotional aspects of
students it also has a significant effect on parents and members of the community who
visit the school. A warm and welcoming school environment where everyone is made to
feel accepted is one attribute that can influence parents’ decisions as to their level of
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engagement in school. When school leaders create a positive climate that sends a clear
message to parents that they value their contributions, this will ultimately promote
improved school home partnerships and higher levels of parental engagement.
Schools’ Use of Technology in Communicating with Parents
The school’s use of technology in communicating with parents includes the use of
various technological methods that can reach parents regardless of their location and
parents can respond in a timely manner. This can include telephone calls, emails, text
messages, school websites, videoconferencing, class websites, Facebook, podcasts, and
newsletters. An effective method of building home school relationships and improving
parental engagement is by promoting two way communications. Barriers continue to exist
that hamper the development of partnerships because of time constraints on the part of
the parents. The use of technology, therefore, presents a very viable and proactive way of
communicating with parents and families concerning the academic performance of their
students. Rogers and Wright (2008) explained that “technology offers the middle school
parent the means to actively participate in the child’s education without being visible in
the school and thus fostering adolescent independence in a supportive environment” (p.
1). Technology is an effective tool that administrators and educators can use to develop
and maintain partnerships with parents, families and the community.
Technology is a crucial tool that schools can use to foster improved parent teacher
communication. Educators should therefore utilize technology in collaborating and
communicating with parents in meaningful ways that will eliminate the challenges and
barriers that parents and teachers face in terms of time and distance. In addition, it will
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also encourage more active participation by parents and when there is effective
communication, it will enhance the support for students’ learning by both parents and
teachers. It is sometimes very difficult for parents to obtain information from their
children about homework, grades, and progress reports. It becomes even more
challenging for older students to communicate with their parents, especially middle
school and high school students. Parents are therefore seeking out other ways of getting
vital information about what happened at school and how their children are performing.
The use of school and classroom web sites encourage and promote meaningful two way
communication between the school and the home and it is also an avenue to keep the
community informed of school activities (Bigalow, 2003; Solomon & Andres, 1998).
Homework hotlines and online student management portals also provide parents and
families with the opportunity to stay abreast of homework requirements and students’
progress (Ammann, 2001; Fish, 2003). Technology is an effective tool that can maintain
and promote regular and consistent communication between families and the school and
it will contribute to shared learning experiences.
Parents’ Perception of Parental Engagement
Parents’ perceptions of parental engagement are shaped by their beliefs about
schooling, by their own experiences and how they perceive their role as parents.
Researchers Barr and Saltmarsh (2014) conducted studies and their findings suggest that
parents are more likely to be engaged in the education of their children if they perceive
the principal as welcoming and supportive of their involvement. On the other hand, these
parents are hesitant to become engaged when they perceive the principal as being
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inaccessible, dismissive and not interested in promoting their involvement. Parents’
perceptions are also influenced by whether or not they feel valued by the school and in
the education of their children.
Hoover-Dempsey and Sandler (2007) explained that while parental involvement
contributes to improved school outcomes for elementary and middle school students,
much less information is available concerning the factors that motivate parents to become
involved. Parents’ perceptions of parental involvement and their level of engagement can
be attributed to various factors. Hoover-Dempsey and Sandler (1995, 1997) and HooverDempsey, Walker, Sandler, Whetsel, Wilkins, et al. (2005) provided a theoretical
framework from which parents’ perceptions of parental engagement and the indicators
for their involvement can be studied. They proposed three major sources of parental
motivation for involvement. According to their research, they have identified
psychological motivators, parents’ perceptions of invitation to involvement from others,
and finally that the parent believes that their life contexts will enable involvement
(Hoover-Dempsey et al. 1995, 1997, 2005). The authors explained that the research
describes the psychological aspect as the parents having active construction roles and a
positive sense of self efficacy to become involved in their children’s education.
Hoover-Dempsey et al. (1995, 1997, and 2005) claimed that when parents receive
specific invitations from the teacher and the child and when the school has a welcoming
climate and a warm environment they are more willing to become involved. Their
research also makes the conclusion that parents’ decisions to become involved will
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depend on their perceptions of whether or not they believe they have the knowledge and
the skills as well as the time and energy to help their children.
One central aspect of Hoover-Dempsey’s et al. (1995, 1997, 2005) parental
involvement model has to do with the personal motivators of the parents. They believe
that the parents’ perceptions and motivations for involvement are affected by the social
systems they belong to. These systems include their own families and their educational
experiences during their early schooling. It comprises of the family systems that the
parents currently belong to as well as the recent experiences they have encountered in
their children’s school systems. Family culture also plays a major role in parents’
perceptions of their roles in supporting their children’s education. Some parents might
not be willing to become involved because they do not have a high value on the education
of their children and they believe that the school should be run by educational
professionals and not by parents (Greenwood & Hickman, 1991). According to a study
by Baker, Kessler-Sklar, Piotrkowski, & Parker (1999), parents of low income or
minority children have fewer opportunities to meet teachers and communicate with them
concerning their children’s progress in school. These barriers can be attributed to
transportation issues, financial challenges and child care. Minority, low income and less
educated parents’ cultural differences may create discrepancies between the school and
the home and this may cause a breakdown in communication. As a result, these parents
may experience tensions, they might feel intimidated by the teacher and the school and
therefore they may become discouraged from being involved in their children’s schooling
(Baker et al., 1999; Eccles & Harold, 1993).
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School Culture
School culture has to do with the practices, beliefs, attitudes and the relationships
that affect how a school functions. School culture develops over a period of time and it
reflects the rituals, traditions and shared values of administrators, educators, students,
parents, and members of the community as they work together. The school organization
can be identified by how its school culture mirrors the shared ideas, assumptions, values,
and principles that help to identify the institution and provide the norms and standards for
how everyone should behave. School administrators, teachers, parents and students all
play a role in helping to shape the culture of a school. School culture also refers to the
policies, written and unwritten rules that govern the institution.
In order for a school leader to create a positive school culture that influences
student achievement and enhances improved parental engagement he or she must first
recognize how complex the school culture is. Stoll (2002) has described school culture as
a critical aspect of education that is very complicated and oftentimes neglected by school
administrators in their quest for school improvement. School leaders must be willing to
address the conscious and unconscious long held beliefs and values that teachers and staff
hold that sometimes work against school reform initiatives. Each school has a unique set
of values and cultural practices that a school leader must recognize as having an impact
on the school’s operations. “A school’s culture is characterized by deeply rooted
traditions, values, and beliefs, some of which are common across schools and some of
which are unique and embedded in a particular school’s history and location” (Kruse &
Louis, 2009).
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According to Stoll (2002), culture describes how each person views the world
through a set of lens and their culture often acts as a screen through which they observe
how things happen. Stoll also explained that within a social organization culture provides
a sense of identity and reality and offers support for its members. Schools have their own
unique culture, a way of life that is shaped by its history and the people who function
within it. Stoll also made the point that cultural change is influenced by the age of a
school. He explained that in the early years of the school’s operations, their culture is
very explicit but as the school begins to age the culture is more implicit as it becomes
embedded. In this case, he says that the culture is not easily understood, and therefore is
more difficult for educational leaders to create and implement change (Stoll, 2002).
While there are several subcultures within a school, Fullan and Hargreaves (1996)
identified four different kinds of school culture that explain how these cultures can
significantly impact school improvement. According to Fullan and Hargreaves, teachers’
cultures range from individualism or traditional where teachers work in isolation to a
culture of collegiality where teachers collaborate and develop working relationships in
planning and delivering effective lessons. Gruenert and Whitaker (2015) further
classified school culture in two categories: a positive school culture and a toxic school
culture. The authors defined a toxic school culture as one in which teachers focus on the
negative aspects of the school environment and its operations and they use this as a
scapegoat for the poor performance of students. On the other hand, they described a
positive or effective school culture as one in which there is daily collaboration among
teachers and administrators. Darling-Hammond (1997) argued that schools that have a
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democratic structure and a collaborative culture will achieve higher gains in student
achievement and will produce students that are better equipped with more skills than
students who are from schools with traditional cultures. Fullan (1998) concluded that,
student achievement increases substantially in schools with collaborative
work cultures that foster a professional learning community among teachers
and others focus continuously on improving instructional practice in light of
student performance data, and link to standards and staff development
support. (p. 8)
School leaders must encourage and increase parental involvement and develop
effective communication with parents. Research was done by Ouellette, Briscoe, and
Tyson (2004) who made the argument that school leaders must be more flexible when
meeting with working parents and should promote a school environment where teachers
are encouraged to communicate regularly with parents with regards to students’ successes
in academics and behavior. A national study of successful middle level schools was
conducted by Valentine, Clark, Hackmann, and Petzko (2004) and their findings provided
several indicators and insight into highly successful schools that demonstrated effective
and collaborative school cultures. Some pertinent characteristics that they have reported
include how teachers and administrators share a set of common beliefs that serve as a
guide for their curriculum, programs, and practices and that they must have high
expectations for students. Also, emphasis was placed on the principal’s role as a
collaborative leader that promotes collegiality among teachers that is focused on
curriculum, instruction, and assessment. The school leader plays a critical role in
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developing and implementing parental engagement strategies. According to Leithwood
(2005), the principal helps to shape the nature of school culture and they are instrumental
in leading school improvement.
Students’ Attendance
Students’ attendance remains a critical issue facing schools all across the nation
and the goal of many schools is to reduce absenteeism among students. It becomes a
major problem for children and adolescents who experience chronic absenteeism from
school because it impacts their social, emotional and educational development (Haarman,
2011). Educators and researchers continue to explore ways to increase students
attendance and on how parental engagement can improve students’ attendance. Research
shows that student attendance has an impact on student achievement and this suggests
that students with better attendance score higher on achievement tests than their more
frequently absent peers (Lamdin, 1996). High school students who drop out of school not
only have a history of poor attendance throughout school but may also be withdrawn or
not engaged in the education process for some time (Hickman, Bartholomew, & Mathwig
(2007). According to Epstein and Sheldon (2002b), one effect of chronic absenteeism is
negative consequences for both the student and the school. They explained that when
students are not in school they have fewer opportunities to receive instruction and to learn
the subject matter which is important for them to have improved academic performance
and to succeed later in life. In addition to that, chronic absenteeism may affect a school
learning environment in terms of its funding and resources which are connected to
students’ daily attendance.
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Epstein and Sheldon (2002a) believed school leaders and educators as well as
government officials place more focus on students who drop out of school than on their
daily attendance. However, they offered the clarification that while dropping out of
school might be regarded as a single event; it involves a process of absenteeism over a
long period of time and students’ disengagement from school. King, Ollendick, and
Tonge (1995) made the argument that while absenteeism may be regarded as a short term
condition that affects schools, prolonged absenteeism during the childhood years is a
predictor of lasting concerns into adulthood. They claimed that delinquency, school
dropout and occupational and relationship problems might result from severe absenteeism
in schools. Research has shown that children who drop out of school may also experience
economic deprivation and social, marital, occupational and psychiatric problems
(Kearney & Graczyk, 2014). Epstein and Sheldon (2002b) explained that if high schools
are to effectively decrease the number of students who drop out, school leaders must be
willing to utilize resources to develop and implement programs at the elementary and
middle school level to prevent students from becoming withdrawn and disengaged in
school.
Experts in the field believe that parental engagement can have positive effects on
students’ attendance. “In schools where students have attendance problems, educators
may need to go beyond the school building to involve families in reducing absenteeism”
(Epstein & Sheldon, 2002b, p. 309). According to a study conducted by John Hopkins
University, it found that a family engagement partnership in DC public schools was
connected to an increase in students’ attendance and literacy achievement. Students
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whose parents were involved in the program had better attendance and improved literacy
achievement compared to those students whose parents were not involved. Studies have
been conducted and the conclusion was made that parental involvement activities do have
an impact on student attendance. Some researchers have made a direct link between
student attendance and family practices that include parent child discussions, parental
monitoring, and parent participation at the school and PTA membership (Astone &
McLanahan, 1991; Lee, 1994; McNeal, 1999).
Epstein and Sheldon (2002b) of Johns Hopkins University conducted a
longitudinal study and collected data on schools’ rates of daily student attendance and
chronic absenteeism. The researchers examined specific partnership practices that schools
developed and implemented to improve and or sustain student attendance. Epstein and
Sheldon, in partnership with the National Network of Partnership Schools at Johns
Hopkins University, collected data from 18 schools including 12 elementary and 6
secondary schools. In analyzing the data, the authors evaluated school programs that are
focused on improving students’ daily attendance. The study made the conclusion that if
schools implement these broad strategies they are more likely to improve student
attendance and reduce chronic absenteeism. The strategies include (a) taking a
comprehensive approach to attendance with activities that involve students, families, and
the community, (b) using more positive involvement activities than negative or punishing
activities, and (c) sustaining a focus on improving attendance over time (Epstein &
Sheldon, 2002b). Some of the recommendations they have made to increase students’
attendance include schools developing positive connections with families and
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implementing practices to improve home school communication and recognizing and
rewarding students’ positive attendance results.
Students’ Behavior
When parents are involved in their children’s education, students tend to have
improved conduct, self-esteem and a more positive attitude towards learning and school
(Chen, 2008). Epstein and Sheldon (2002b) conducted research and their findings
revealed that schools that had an improved quality in family and parental engagement
partnerships experienced a decline in students having disciplinary and behavior issues.
Their findings confirmed that schools that develop positive partnerships with families and
the community and implement parental engagement activities will experience an
improvement in students’ behavior and discipline. There are many causes of students’
misbehavior in the classroom and in most cases the underlying reasons are completely
unrelated to the current classroom situation. Research by Harris (2006) suggested that the
relationships that students experience with their peers, adults in the school, and family
members and their community do influence their behavior in the classroom.
Research that was conducted by Bowen and Bowen (1999) concluded that
students who are exposed to danger in their neighborhood may experience negative
school outcomes in terms of attendance and behavior. Some of these students are more
prone to act out in school and display negative behavior tendencies in the classroom.
Jensen (2002) made the point that students who are raised in poverty are faced with
various challenges that their more affluent counterparts do not have to tend to. Jensen
explained that these students suffer from social and emotional instability which will
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affect their overall behavior both inside and outside the classroom. The students from low
socioeconomic status environments are forced to acquire certain traits and to develop
certain lifestyles that are needed to survive and these are carried over into the school.
These practices will inadvertently become contributing factors to their poor behavior.
Students who experience social isolation, socioeconomic challenges and are from at risk
neighborhoods are more prone to display aggression and negative behavior in the
classroom (McAdams, 2002). According to Jensen (2002), children who are from low
income households often fail to develop healthy relationships and positive social skills
that are needed not only in the classroom but throughout their entire lives.
Epstein (1987, 1995) in her research discussed three contexts as “spheres of
influence” that have an impact on students’ outcomes. She described how the school,
family, and community context influence the development of students. Epstein further
explained that these spheres of influence oftentimes overlap and this is dependent on the
types of communication and the collaboration and parental activities that exist between
school staff, parents, families, and the community. Henderson and Mapp (2002)
concluded that students whose parents are more involved in their education are more
likely to achieve higher grades, attend school regularly, have better social skills,
improved behavior and will adapt well to school. Epstein (1995) concluded that educators
play a crucial role in deciding how and to what extent family, school, and community
contexts overlap. She made recommendations that schools should utilize the framework
of the six categories of family and community involvement activities to improve
collaboration and effective home school partnerships. This framework includes helping
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families to establish supportive home environments, develop and implement effective
home school communication, recruit and organize families to volunteer at school, provide
families with learning support to help their children, provide opportunities for families to
become involved in the decision making at the school and finally to make community
resources available for families. Epstein made the argument that these parental
engagement activities will not only produce improved students’ outcomes in achievement
but will also result in improved behavior.
The Level of Parental Engagement in Title I Urban Middle schools
The federal government has developed a systemic program to promote Family
Engagement in schools and they require all schools that receive Title I Funds to be in full
compliance. This Title I Parental Involvement Program is designed to guide school and
district staff, through the process of developing and maintaining an effective Title I
Parental Involvement Program in public schools (Georgia Department of Education
[GADOE], 2016). Schools are held accountable for students’ success and the federal
government have provided mandates that schools must comply to if they receive federal
funds for education. According to the U. S. Department of Education (2016), the new
Title I Part A Program is designed to help close the achievement gap between
disadvantaged and minority students and their peers and to ensure that schools are
investing in the children with a focus on improving student outcomes. The federal
government has emphasized the importance of parental involvement activities to support
student outcomes and they have designed specific provisions within the plan to ensure
that schools are developing partnerships with families. Some schools have interpreted and
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used the federal guidelines as a blue print to create programs that encourage and foster
parental activities and to implement effective two way communication between the home
and the school.
Students’ Academic Achievement
Parent Involvement and student achievement remain national topics in the debate
on school reform and education and how to close the achievement gap between minority
students and their peers. For many years, government policies have focused on the
benefits of parental involvement to students’ improved outcomes. Parent involvement
was a major component of President Obama’s “Race to the Top” educational initiative, it
represented a keystone aspect of former President Bush’s No Child Left Behind initiative,
it was the cornerstone of former President Clinton’s 1996 Elementary and Secondary Act
and the cornerstone of former President Reagan’s Goals 2000 (McNeal, 2014). These
government administrations have consistently emphasized that schools must create
meaningful and lasting school reforms that focus on the role of parental involvement in
achieving improved student achievement, attendance and behavior. Research was
conducted in studies of early childhood, elementary, middle, and high schools and the
evidence was conclusive that efforts to improve student outcomes are more effective
when the family is actively engaged in their education (Henderson & Berla, 1994).
Studies have confirmed that there are many benefits to children and adolescents in terms
of achieving positive learning outcomes, academic success in school and their overall
success in life (Hoover-Dempsey & Sandler, 1997).
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The New Wave of Evidence report by Henderson and Mapp (2002) synthesized
research on parental involvement over the last decade and their report concluded that
students who have involved parents are more likely to earn higher grades and test scores,
enroll in higher-level programs, be promoted, pass their classes, earn credits, attend
school regularly and graduate and go on to postsecondary education. The principal and
the school play an integral role in establishing parental involvement programs that seek to
promote improved parental engagement with the focus on increasing student academic
achievement. The National PTA recommends that schools not only develop
parent/family involvement programs that recognize and welcome parents as partners in
schools but more importantly that these programs provide opportunities for parents to
assume roles in the decision making process that affect children and families. The New
Wave of Evidence Report (2002) also made the point that schools must recognize and
respond to parents’ concerns; they should value the contributions of families and treat
them as partners in the education of their children if they want to improve and sustain
student achievement.
Izzo et al. (1999) conducted a three-year study of 1,200 urban students in a New
England district and he made the conclusion that parent involvement, both at home and at
school had a positive effect on student achievement. Kellaghan, Sloane, Alvarez, and
Bloom (1993) in their research found that the home environment is a major factor not
only in determining the academic success of the students but also in their level of
achievement and how much interest they demonstrate in their learning. While more
research has been conducted on parental involvement in the elementary years, studies

45
have also been done on parental involvement in middle and high school and the effect on
student achievement. Wang and Sheikh-Khalil’s (2013) study examined the effects of
different types of parental involvement on student achievement. The study also tested
whether parental involvement influenced adolescent outcomes by increasing their
academic engagement in school. Their conclusion was that parental involvement is a
major predictor of adolescent academic success and mental health.
Parents’ Use of the Parent Center
The Parent Center in Title I schools is a safe and inclusive environment that
provides resources for parents so they can assist their children in completing assignments
and projects. Parent Centers also offer workshops in parenting skills and offer training to
parents in various areas. A Parent Center may be staffed by a teacher, a social worker, a
parent advocate or a parent whose goal among others is to help parents understand how to
navigate the education system. How often parents use the Parent Center depends on a
number of factors and chief among them are the resources that the school makes
available. These include books, materials, videos, dictionaries, and other learning tools.
Some Parent Centers also have interpreters and translators to assist parents of English
Language Learners in communicating with the school and their child’s teacher. Some
Parent Centers also have computers for parents to use and check their children’s grades
and academic progress.
Schools’ Funding of Parent Centers
Most Parent Centers are funded by Federal Title I programs. Schools and districts
receive funds based on the number of children who receive free and reduced school
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meals. There are 64 schools operating Title I programs in the school district under study.
Each Title I school program has an on-site Parent Center that is facilitated by a parent
liaison. Some Parent Centers that receive adequate funding make it a priority to provide
training and assistance to parents who are seeking employment. Parents can attend
workshops that help in developing interview skills and training in parenting services. In
some cases, Parent Centers have an employment specialist who helps parents in searching
for and applying for jobs.
Summary
There is an abundance of literature on parental engagement and how it influences
students’ outcomes. The existing literature and its research continue to drive policies that
relate to parental engagement at the school, local, state, and even federal levels. The
literature makes convincing arguments for the advantages of improved parental
engagement and the gains that schools will realize in increased student outcomes when
they form partnerships with parents, families, and the community. There are also a
variety of factors that impact parental engagement and the literature supports several of
those features. This includes school culture, principal leadership style, school climate,
teachers’ perceptions of parental engagement, Federal Title I Guidelines, and parents’
perceptions of parental engagement.

CHAPTER III
THEORETICAL FRAMEWORK
Introduction
Parental engagement is regarded as a vital component toward the success of
students in education. There is no doubt that most parents want their children to succeed
in school. A critical question therefore is, why aren’t more parents engaged in their
children’s education? The fact is that the level of parents’ engagement in their children’s
education is influenced by a number of factors. This study examines the factors that
impact parental engagement in two Title I Urban Middle Schools. Chapter III provides
the theoretical framework for this qualitative research. First, it offers an explanation of
the research design that is used to conduct this study. Secondly, the definition of variables
and other terms that are pertinent to this study are highlighted. Next, this chapter explores
the applicable theories and how they are aligned with the variables. The theories include
Transformational Leadership, Social Cognitive Theory, and Cultural Capital Theory.
Joyce Epstein’s (2010) Framework for Parental Involvement is also presented in this
chapter. Finally, this chapter provides an explanation of the relationship among the
variables.
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Theory of Variables
Transformational Leadership
As societies continue to develop and change, school leaders must also adapt to the
changing roles in education and take on new responsibilities to lead 21st century schools.
According to Fullan (2001), as society becomes more complex, school leaders must also
become more sophisticated in order to be effective in influencing student outcome.
Transformational leadership is a style of leadership where a leader works with associates
to identify the changes that are needed in the organization and together they create a
vision of shared values and purpose and with commitment they work towards
transforming the organization. James V. Downton was the first person to introduce the
idea of transformational leadership and years later in 1978, James Macgregor Burns, a
presidential biographer and political scientist, developed the concept. According to Burns
(1978), “Transformational leadership is a process in which leaders and followers help
each other to advance to a higher level of morale and motivation” (p. 5).
Transformational leadership is based on a leader’s personality, his beliefs, characteristic
traits, and how he is able to inspire and motivate his followers so they all work towards a
common goal of benefitting the organization or the community.
According to Northouse (2001), a very simple definition of Transformational
Leadership is how well a leader can influence people to want to change, to get them to
change, to influence them to improve, and the ability to get them to want to be led.
Transformational Leaders create positive changes in the individuals that they lead and
their overall goal is to inspire and develop their followers into leaders.
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Burns (1978) established two different concepts of leadership—Transactional
Leadership and Transformational Leadership—and they are both exclusive to each other.
Burns’ theory of Transformational Leadership is in stark contrast to transactional
leadership. Transactional leadership is focused on exchanges of rewards and punishments
between the leader and the follower. Transformational leadership, on the other hand, is
when the leader values his subordinates’ beliefs and needs and motivates them to achieve
their goals. Transactional leaders are not interested in changing the culture of an
organization but instead they accept and work within the organization in a give and take
mode with their followers. On the opposite end of the spectrum are Transformational
Leaders who are always seeking ways to change the organizational culture, the
perceptions, values, expectations and aspirations of their followers.
Another researcher, Bernard Bass (1985) further developed Burns’
Transformational Leadership Theory and explained the psychological aspect of it. In
today’s society, this is described as Bass’ Transformational Leadership Theory (Bass,
1985). Bass tried to explain how transformational leaders impact their followers’
motivation and performance. Individuals who follow transformational leaders develop
trust, loyalty, admiration and respect and these qualities along with the leader’s influence
impact followers to work harder for the benefit of the collective unit instead of personal
gain (Bass, 1985). Bass’ Leadership Theory describes four elements of transformational
leadership that include idealized consideration, intellectual stimulation, inspirational
motivation, and idealized influence (Bass & Avolio 1994). Idealized consideration is
concerned with how the leader acts as a coach and attends to the needs of his followers.
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Intellectual stimulation is how effective is the leader in challenging his followers to take
risks and develop their own creativity. Inspirational motivation is how well the leader can
inspire his followers and motivate them to buy into his vision. Finally, through idealized
influence, the leader becomes a role model for his followers and he sets high ethical
behavior and garners the respect and loyalty of his followers (Bass, 2008).
Transformational leadership has impacted the research on organizational
leadership and researchers continue to explore and conduct studies in this field. This
theory that was first developed by Burns (1978) and later improved by Bass (1985, 1998)
and others (Avolio & Bass, 1988; Bass & Avolio, 1994) has become a leadership style
that is practiced in a wide cross section of government organizations and educational
institutions. Although Burns (1978) developed Transformational Leadership Theory
specifically for political leaders, this model has now become applicable to the field of
education. Bass and Avolio (1994) and Leithwood (1994) developed the transformational
leadership model for education, with a primary focus on school principals. Leithwood
formulated seven characteristics of transformational leaders that are aligned to education
and to school leaders: (a) building school vision and establishing goals, (b) creating a
productive school culture, (c) providing intellectual stimulation, (d) offering
individualized support, (e) modeling best practices and important organizational values,
(f) demonstrating high-performance expectations, and (g) developing structures to foster
participation in school decisions.
Transformational Leadership Theory is, therefore, aligned with seven of the
variables that are in this study. This includes principal’s leadership style, what is the level
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of engagement parents have in Title I funded schools, student achievement, parents’
perceptions of parental engagement, school culture, school climate, and teachers’
perceptions of parental engagement. While transformational leadership is very fittingly
aligned to principal’s leadership style, all seven variables are connected to
transformational leadership in some way. Leadership in education does not rest within
one person or one office but can be found throughout the school and with different
stakeholders all working towards one common goal. According to Mulford (2003), “One
of the most consistent findings from studies of effective school leadership is that
authority to lead need not be located in the person of the leader but can be dispersed
within the school between and among people” (p. 2). This research under study very
clearly exposes and describes how the Transformational Leadership Theory applies to the
factors that affect parental engagement in middle schools and the role that the teachers
and parents play in forming school and family partnerships. While the principal
commands a central role in school leadership and promoting parental engagement, this
theory brings to the forefront that no one person is embedded with all the authority to
lead an institution of learning but instead everyone has an important role to play.
Social Cognitive Theory
Albert Bandura’s Social Cognitive Theory is used in psychology, communication,
and education. Bandura, a psychologist, conducted a series of studies on human behavior
and motivation in 1961 and 1963 and from that he later developed the Social Learning
Theory. During his research and in his writing in (1977b), Bandura made the assertion
that the Social Learning Theory demonstrated a direct relationship between a person's
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perceived self-efficacy and the change in their behavior. Self-efficacy has to do with how
well an individual has mastered a specific skill. It also relates to the idea that people
make decisions on how to behave based on their belief system and how capable they feel
in accomplishing their goal and not so much in their knowledge or their skills (Pajares,
2002). According to Bandura (1977a), there are four components of self-efficacy:
performance accomplishments, vicarious experience, verbal persuasion, and
physiological states. Bandura expanded on his research in 1986 and renamed his original
theory, The Social Cognitive Theory. Bandura believed that cognition plays a vital role in
the performance of human behaviors and he therefore stressed the word cognitive in the
new theory (Bandura, 1985).
The Social Cognitive Theory explains that observing, modeling and imitating are
important concepts to the causes of how or why people behave a certain way. Bandura
(1977b) explained that “most human behavior is learned observationally through
modeling: from observing others, one forms an idea of how new behaviors are
performed, and on later occasions this coded information serves as a guide for action” (p.
22). Consequently, human behavior is a combination of personal experiences, behavioral
actions and environmental influences (Bandura, 1986). Parents make decisions as to their
level of parental engagement based on their personal experiences, their observations from
others and how well they model behaviors. Bandura (1998) proposed a triad model for
Social Cognitive Theory that includes an interaction between the individual, behavior and
the environment. Bandura is propositioning this model of Social Cognitive Theory, also
referred to as reciprocal causation model to explain that people are not just reactive
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organisms but instead they have the capability to make changes to their behavior and
their environment. This model is relevant to students in a classroom who sometimes learn
by observing others and subsequently this modeling as well as their environment can
influence their behavior. Albert Bandura’s Social Cognitive Theory can be appropriately
applied to seven of the variables in this study. Student achievement, teachers’ perceptions
of parental engagement, school culture, parents’ perceptions of parental engagement,
parents’ use of the Parent Center and school climate are aligned with this theory. This
theory helps to explain the dynamics of human motivation and behavior and how the
interdependence of several factors including the environment can impact the level of
parental engagement in Title I Urban Middle Schools.
Cultural Capital Theory
French sociologist, Pierre Bourdieu, developed the Theory of Cultural Capital in
1979 and explained how this concept provides one with cultural knowledge, power, and
influence that helps in navigating life experiences. Cultural capital is the accumulation of
knowledge, behaviors and skills that one can tap into to demonstrate one’s cultural
competence, and thus one's social status or standing in society (Cole, 2016). In his
original research Bourdieu (1979) expounded on the fact that an accumulation of cultural
capital could highlight class differences among groups of people. He went on further to
demonstrate how factors of race, class, gender, sexuality, ethnicity, nationality, religion,
and age can influence people in terms of how much knowledge or resources they have
access to (Bourdieu, 1979). Cultural capital basically refers to the non-financial assets,
the qualities and cultural knowledge that people have and use for social mobility. Cultural
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capital, therefore, has an impact on the social system in society and can have positive or
negative influences on people, thus placing individuals either at an advantage or
disadvantage. Cultural capital is used as an exchange mechanism where people of a
higher social class can use it to receive benefits in education or their careers or for their
social status in society.
Bourdieu’s Cultural Capital Theory has garnered much attention in education and
this has caused extensive research to be conducted on the topic. The sociologist Kingston
(2001) explained the connection between education and cultural capital and he maintains
that education provides a clear passageway to economic success. He claimed that people
who are socially privileged or those who have a lot of cultural capital usually receive
better grades in school, perform better on standardized tests and earn higher degrees
(Kingston, 2001). Kingston argued that since the relationship between education and
cultural capital is so significant it raises concerns about the equality of the education
system and how it affects the different levels of students’ academic performance.
Bourdieu (1974) said the following:
It [education] is, in fact, one of the most effective means of perpetuating the
existing social pattern, as it both provides an apparent justification for social
inequalities and gives recognition to the cultural heritage, that is, to a social
gift treated as a natural one. (p. 32)
Not only does Kingston agree with Bourdieu on the extenuation of the disparities in
the education system by one’s cultural capital but he further highlights the serious
implications that it has on the fairness of the social systems (Kingston, 2001).
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Some cultural theorists claim that a person’s level of educational success is not
regarded solely as an individual achievement but that schools reward them based on their
high levels of cultural capital and this in turn helps to propel them to become successful
(Kingston, 2001). There are several theorists who have scrutinized Bourdieu’s Cultural
Capital Theory and have raised questions concerning the role that schools play in
reproducing cultural capital, the extent to which individuals accomplish academic success
and the degree to which schools perpetuate the cycle of reproduction of their cultural
capital (Kingston, 2001). Bourdieu’s (1979) Cultural Capital Theory has highlighted the
fact that middle class families provide benefits to their children in terms of cultural
capital and that schools reproduce and transmit this cultural knowledge that puts these
students at an advantage. Therefore, Bourdieu’s Cultural Capital Theory is relevant to
this study on Parental Engagement in Middle Schools and how specific factors influence
the level of parental engagement. Cultural Capital Theory relates to eleven of the
variables in this qualitative study. This includes Teachers’ Perception of Parental
Engagement, School Climate, Schools’ Use of Technology in Communicating with
Parents, Parents’ Perception of Parental Engagement, School Culture, Students’
Attendance, Students’ Discipline, Students’ Academic Achievement, Parents’ Use of The
Parent Center and Schools’ Funding of the Parent Center.
Cultural Capital Theory begins in the home with the quantity and quality of
resources that families have to provide opportunities for their children. This pattern of
transmission is carried forward and reproduced in the schools by rewarding students who
have cultural capital. On the other hand, parents and families who lack cultural capital are
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unable to adequately provide their children with the experiences that they need to be
successful in life. In addition to that, the education system does not provide these students
with opportunities that would make up for their deficiency and enable their success
because they reward those students from middle class homes who already have cultural
capital. This theory manifests itself in so many ways starting with the students, their
parents and families and their educational level and social status. Bourdieu’s Cultural
Capital Theory is also aligned with the education system and the disparities that exist, the
resources that are available in school and in the community and how school leadership
contributes to this vicious cycle.
Joyce Epstein’s Model for Parental Involvement
Epstein of the Johns Hopkins University conducted extensive research on parental
engagement and has developed a framework consisting of six components (see Figure 1).
Parenting: Schools should assist families by helping them to create a home
environment where they can help their children with homework. Schools should also
establish training courses for parents to help them develop their own life skills in literacy,
obtaining their General Equivalency Diploma (GED) and college credit as well as
services in health and nutrition.
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Figure 1. Relationship among theories and Epstein’s Parental Involvement Model.

Communicating: Effective home school communication is highly important.
This will allow parents to be informed of their children’s academic progress. Schools
should understand the significance of getting parents involved in parent teacher
conferences and they should also provide translators for parents of English Language
Learners.
Volunteering: Schools should deliberately provide opportunities for parents to
become involved at the school. Parents should be recruited to assist teachers, to volunteer
at meetings and other activities at the school.
Learning at Home: Parents need the assistance and support in setting goals for
their students and planning for college or career. Schools should also help parents and
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families understand homework policies and the curriculum. Some families will also need
assistance on ideas of how they can help can help their students with learning skills
required in their coursework.
Decision Making: Families should be actively involved in the decision making of
their children’s education. They should be invited by the school to become part of the
leadership team in advocating for education on behalf of their children.
Collaborating with the Community: Schools must seek community resources
that will benefit families and their children. They should also collaborate with
government agencies, and other community organizations to provide programs and
services for students.
Relationship among the Variables
Parental engagement has received support from educational policies and practices
as well as administrators, educators, parents, families and the community. Studies have
shown the effects of parental engagement and how it can be used to help close the
achievement gap. However, in some case, stakeholders do not fully recognize or
understand how theories and research are used to provide explanations as to how and at
what level parents become engaged. Therefore, in this study four theories were explored
to demonstrate how they are aligned with the independent variables. More specifically
these theories provide valuable insights into the relationship between the independent
variables and the theories and their influence on parental engagement (see Figure 2).
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Figure 2. Relationship among the variables.
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Transformational Leadership Theory applies to seven variables including
principal’s leadership style, what is the level of engagement parents have in Title I
funded schools, student achievement, parents’ perceptions of parental engagement,
school culture, school climate and teachers’ perceptions of parental engagement. Albert
Bandura’s Social Cognitive Theory (1999) can be appropriately applied to seven of the
variables in this study. Student achievement, teachers’ perceptions of parental
engagement, school culture, parents’ perceptions of parental engagement, Parents’ use of
the Parent Center and school climate are aligned with this theory.
This study explores the relationship between the three theories and the variables.
Cultural Capital Theory relates to 11 of the variables in this qualitative study and it
illustrates the relationship that exists between parental engagement and the independent
variables. This include Teachers’ Perception of Parental Engagement, School Climate,
Schools’ use of Technology in Communicating with Parents, Parents’ Perception of
Parental Engagement, School Culture, Students’ Attendance, Students’ Discipline,
Students’ Academic Achievement, Teacher and School Resources, Parents’ Use of The
Parent Center, and Schools’ Funding of the Parent Center.
Finally, Epstein’s (2010) School-Family-Community Partnership is a research
based model that highlights the relationship that exists between schools, families and the
community and it is used to create parental engagement activities. The influence of this
model goes beyond the community and the school house and has been used by
government officials and educators to design and implement educational policy with
regards to parental engagement.
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Summary
This chapter highlighted the three theories of Transformational Leadership, Social
Cognitive Theory, and Cultural Capital Theory that are pertinent to this qualitative study.
It explains how the theories are aligned with the independent variables and the
relationship that exists among them. This chapter also illustrated the connection between
Joyce Epstein’s Parental Involvement Model and the independent variables in this study.

CHAPTER IV
RESEARCH METHODOLOGY
As parental engagement emerges as an urban school reform initiative, some
research has been conducted to provide explanations of the factors that do impact the
level of parental engagement. Some of these initiatives have been used in an effort to
transform failing schools, to improve student achievement and to create changes in the
culture and relationships within schools (Lewis, 1997; Murnane & Levy, 1996).
However, it is important to conduct further research to study the factors that do influence
parental engagement in Title I Urban Middle Schools.
A qualitative descriptive approach was adopted to conduct the research for this
study. The study utilized a research framework of inquiry that includes a description of
the setting, sampling procedures, and an explanation of how the location and the
participants were selected. This chapter also provides descriptions of the instruments used
for data collection and the procedures used in collecting the data. In addition, this study
provides appropriate descriptions of the methods used to analyze the data and to explain
how the researcher interpreted the findings.
Research Design
This research examined the impact of certain factors on parental engagement in
two Title I Urban Middle Schools. This study was conducted using a qualitative
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approach as the primary method of design. This qualitative design concentrated on the
perceptions and actions of the participants and it helped to determine the meaning of
certain aspects and dynamics in more realistic situations (Creswell, 2013). In other
words, in this research, a qualitative case study allowed the researcher to collect detailed
information about specific factors that affect the level of parental engagement in Title I
Urban Middle Schools.
This research design allowed the researcher to address the research problem of the
factors that influence parental engagement in Title I Urban Middle Schools. The
researcher attempted to gather an understanding of the reasons or factors that affect the
level of parental engagement in Title I Urban Middle Schools. It also provided insights
into understanding how these factors create challenges or barriers to parents becoming
involved in their children’s education. This qualitative research helped to expose certain
tendencies and beliefs as they relate to parental engagement. The first approach was
qualitative and it included teacher and parents surveys that were transcribed by the
researcher. The second data source was open ended qualitative interviews that were
conducted with both principals and the Parent Center Liaisons at each middle school. The
researcher also utilized a focus group of parents to discuss parental engagement activities
at their schools. The researcher also conducted an analysis of several Title I documents as
well as the Climate Star Rating for each school. This comparative case study research
design of two Title I Urban Middle schools allowed the researcher to integrate all
components of the study, to collect the data in a scientific manner and to analyze its
findings and apply them to the research problem.
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This triangulation of the study that included open ended interviews, surveys, a
focus group and document analysis provided validity and reliability to the study.
Reliability and validity are important to any research and they are often times considered
as the “rigor” that is necessary for all kinds of research (Merriam, 1995). In other words,
if a study is to be trusted and believed it must have reliability and validity. Reliability and
validity are integral to the scientific aspect of any research. Reliability refers to the ability
to repeat a study and obtain the same findings. Therefore, if a research study is conducted
a second time it should provide the same results and this would indicate that the data are
reliable. If other researchers perform the same study under the same conditions and they
obtain the same results it would reinforce the reliability of the study and scientists would
more readily accept the results. The validity of any research depends on whether or not
the instrument accomplishes what it was supposed to and if a random sample can be
generalized to a larger population. Therefore, reliability and validity are important
principles of any research, they are integral to the scientific approach and they add
credibility and trustworthiness to the study.
Description of the Setting
The two Title I Urban Middle Schools were chosen from an urban school district
in Metropolitan Atlanta. This school system is one of the larger school systems in
Georgia and one that has a very diverse student population. According to the Governor’s
Office of Student Achievement (2016), the population at the first middle school, (School
A) for school year 2016 – 2017 is 1,033 students. The school serves three grade levels
and they are grades 6 -8. The student demographics include 96% minority students and
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100% of the students are economically disadvantaged and they receive free and reduced
lunch. The student population includes 488 female students and 545 male students, 168
students with disabilities and 108 students who are English Language Learners. The
Georgia Governor’s Office of Student Achievement provides the attendance rate at this
school during school year 2016 -2017. This consists of 52.9% of the student population
with 5 or fewer days of absence, 30.9% with 6 to 15 days absence and 16.3% of the
student population missing 15 or more days of school. The Governor’s Office of Student
Achievement has also provided a report card on School A for school year 2016–2017.
School A has a College and Career Readiness Performance Index (CCRPI) score of
53.6% on the Georgia Milestones during school year 2016–2017. This is a state
standardized test administered to all public schools in Georgia. This school’s overall
performance is higher than 5% of schools in the state and is lower than its district. The
student academic growth is higher than 10% of schools in the state and lower than its
district. The eighth grade students at School A have 45.9% of its students reading at or
above the grade level target.
The second Title I Middle School used in this study (School B) has a population
of 836 students of which 71% are minority students. There are three grade levels at this
school and they are grades 6–8. According to the Governor’s Office of Student
Achievement (2016), students who receive free and reduced lunch account for 55% of the
student population. The student population includes 428 female students and 408 male
students, 146 students or 17% have disabilities and 13% or 110 students are English
Language Learners. The Georgia Governor’s Office of Student Achievement provides the
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attendance rate at this school during school year 2016 -2017. This consists of 53.8% of
the population with 5 or fewer days’ absence, 35.8% with 6 to 15 days of absence and
10.4% with more than 15 days of absence. The Governor’s Office of Student (2016)
Achievement has also provided a report card on School B for school year 2016 –2017.
School B has a College and Career Readiness Performance Index (CCRPI) score of
71.1% on the Georgia Milestones during school year 2016 –2017. This is a state
standardized test administered to all public schools in Georgia. The Governor’s Office of
Student Achievement reports that this Title I Middle School (School B’s) overall
performance is higher than 40% of schools in the state and is lower than its district. Its
students' academic growth is higher than 36% of schools in the state and similar to its
district. The percentage of 8th grade students that are reading at or above the grade level
target at School B is 75.8%.
Sampling Procedures
The two Title I Urban Middle Schools were chosen from an urban school district
in Metropolitan Atlanta. Middle schools that have a large student population and are
regarded as diverse schools were selected. Also, schools were chosen based on their
demographic of a high percentage of minority students. It was important to select middle
schools that have Title I Parent Centers because this is important to collecting the
pertinent data for this research. In order to obtain the data for this study, a representative
sample of participants from both schools was randomly selected. Two principals, one
from each of the middle schools participated in an open ended interview. The principals
completed the interviews and this provided valuable data on Title I parent activities at the
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school. The researcher used purposive sampling of teachers, and parents and this was
representative of the target population. A random sample of teachers was used to
complete surveys. Both Parent Center Liaisons, one from each of the middle schools
were selected and they participated in an interview. Parents were required to complete
surveys in order to yield useful data on parental engagement activities. A focus group that
consisted of parents participated in a discussion on parental engagement activities. The
researcher guaranteed anonymity and confidentiality to everyone who participated in this
study. Additionally, all participants volunteered their time freely.
Working with Human Subjects
There is much concern about the protection of human subjects in any type of
research. Therefore, there are certain rules and procedures that must be followed
concerning the conduct of research involving human subjects. The researcher was very
cognizant of all ethical considerations and followed all ethical norms concerning the
participants during the research. Everyone who participated in the study was required to
sign a form thereby giving consent for their voluntary participation. A letter was
subsequently provided to all participants and it provided pertinent information on the
purpose of the study and how the information that is obtained will be used.
First, the researcher ensured that none of the participants were subjected to any
kind of harm. Secondly, all participants were treated with full respect and dignity as they
participated in the study. The protection of the participants’ privacy was taken into
consideration and there was open, honest and transparent communication at all times
between the researcher and the participants. Finally, there is a level of confidentiality and
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trust that was established with the participants. Therefore, whatever information that was
given by the participants in response to the interview questions and the surveys was held
with high regards to confidentiality and at no time was their identity revealed.
Subsequently, that information was not disclosed to anyone but was used solely for the
purpose of the study being conducted. Participants received letters that clearly explained
that there was no financial benefit or transfer of monies between the researcher and the
participants that would provide compensation for taking part in this study.
Instrumentation
The researcher ensured that the instruments chosen for data collection for this
study were valid and reliable. Four types of instrumentation were used for this study—
interviews, surveys, observations, and a focus group— and document analyses. In
conducting research, there are several methods of interview design that the researcher can
create in order to collect substantive and adequate data using a qualitative approach
(Creswell, 2007). The first type of instrumentation that was utilized was a structured
interview which is also referred to as a standardized open-ended interview. This form of
interview allowed the interviewer to follow a structured pattern, ask questions by
adhering to a specific order and then record the answers. This type of interview reduces
the likelihood of researcher biases in the study (Gall, Gall, & Borg, 2003). Open-ended
interview questions allow the participant to provide as much information as possible and
to share their experiences and their perspectives (Creswell, 2008). Information was
recorded during the interview and it was then transcribed and used for data analysis later.
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The second method of instrumentation utilized in this study was the use of
surveys. This document was used as a form of inquiry and it included a list of carefully
compiled questions. This survey instrument was used to allow the participant to answer
specific questions that were asked and to provide pertinent data for the study. The survey
instrument is used, “as a means of gathering information about the characteristics,
actions, or opinions of a large group of people” (Pinsonneault & Kraemer, 1993, p. 77).
Surveys were administered to a sample of the parent population and the middle school
teachers in order to describe their attitudes, behaviors and opinions of the entire
population. Surveys were structured in nature and participants were required to respond
based on a specific set of questions that were provided.
A third form of instrumentation was the use of a focus group of parents. This
focus group comprised of two parents at each Title I Urban Middle School. The
researcher conducted discussions with the focus group at the Parent Center. This group
focused on a specific topic and the discussion was carried out in a nonthreatening
environment. The researcher was the facilitator and the participants were encouraged to
speak openly and to give honest feedback. The focus group provided the researcher with
useful information on the topic being discussed.
Observation was the fourth form of instrumentation that was used for this study.
According to Marshall and Rossman (1989), “The systematic description of events,
behaviors, and artifacts in the social setting that is chosen for the study” (p. 79).
Observation is an effective method for the researcher to utilize in obtaining pertinent
information about the behaviors and beliefs of the population that is being studied and to
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do so in a particular setting. This research tool was also beneficial because it allowed the
researcher to observe nonverbal expressions, to make conclusions about interactions
between participants, to make observations based on patterns of communications and to
develop an understanding of how the participants use their time and the activities that
they are engaged in (Schmuck, 1997).
Document analyses represented the final method of instrumentation that was
utilized by the researcher. All the documents that were analyzed were relevant to the
topic of Title I guidelines and parental engagement activities. Document analysis is used
as a research method to collect data and it provides the opportunity for triangulation. This
allows the researcher to use multiple sources of data to collect vital evidence and to
corroborate the findings (Creswell, 2008). Title I Parent Compact Agreement, Schools
Title I Parent Document and Title I Newsletter were analyzed to provide information on
parental engagement programs and parental engagement activities at the school.
Participants and Location of Research
A sample of the parents at Middle School A and Middle School B was selected to
participate in this study. These parents were selected to complete a parent survey. The
teachers at Middle School A and Middle School B were also participants in this study and
they also completed the teacher surveys. The interviews were conducted at both Title I
Urban Middle Schools in a school district located in metropolitan Atlanta. First, the
researcher obtained permission from the school district in which both Title I Urban
Middle Schools are located. A focus group of approximately four parents at one of the
Title I Middle School was also selected to participate in a focus group discussion. This
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focus group discussion took place at the Parent Centers. Secondly, permission was also
granted by the principals of both Title I Urban Middle Schools where the participants
were located. Therefore, the researcher was able to gain access to both locations in order
to conduct the study. The Internal Review Board (IRB) at Clark Atlanta University also
provided the necessary approval for the researcher to proceed with the study.
Data Collection Procedures
The researcher conducted a document analysis of several Title I documents as
they relate to Parental Engagement. The researcher first conducted an analysis of the
Schools’ Title I Parent Family Engagement Plan 2017-2018, “Supporting the Whole
Child.” The researcher carefully examined the documents and made pertinent
observations of the components and specific guidelines as outlined by the Federal
Government. The school district’s Tittle 1 Parent Newsletter was the second document
that was examined and it is located in the Parent Center of each Title I Middle School.
This document explains the services and resources that the parent center offers to parents
and families. The third document that was analyzed is the 2017-2018 School Family
Compact for Student Achievement. The final documents that were analyzed were the
schools’ Climate Star Rating documents for each Middle School. This information is
published annually by the Georgia Department of Education.
In the next step, the researcher conducted surveys of teachers and parents in order
to collect useful data on parental engagement and its impact on students’ performance.
Survey questions were carefully compiled and administered to a sample of the parents of
the students and to the teachers at both Title I Urban Middle Schools. Therefore, the
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researcher utilized this method of collecting data and to obtain pertinent information for
the qualitative study from the sampling of teachers and parents of students at the Title I
Urban Middle Schools.
Open-ended interviews represented another instrument that was utilized by the
researcher in the collection of data. The researcher conducted open-ended interviews with
the principals at both Title I Urban Middle Schools, and both Parent Instructional
Coordinators at Middle school A and Middle school B. Creswell (2013) provided a
detailed system of data collection for conducting interviews in a study. According to
Creswell, this carefully designed process includes; deciding on the research questions that
will be answered by the interviewees, identify the interviewees, determine what type of
interview is practical and will provide the most valuable information, use adequate
recording procedures and design and use an interview protocol (Creswell, 2013).
The researcher utilized an interview protocol as is recommended by Creswell
(2013). This provided a guide with a form of several pages in which the researcher was
able to take notes and write down the comments made by the interviewee in a systematic
manner. According to Creswell, the interview protocol also allows the researcher to
organize ideas and thoughts that include starting and ending times, headings, and closing
comments. The structured open ended interviews allowed the participants to answer a set
of predetermined questions on the topic that is under study. It also provided the
participants with the avenue to diverge from the specific questions and to divulge
information that is deemed relevant to the study. The interviews were recorded using
different devices including a digital recorder and the use of a smart phone recording
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device. The researcher took notes and later the data were carefully transcribed and used
in the study.
The open-ended interviews produced rich qualitative data because the researcher
may obtain additional information that he or she may not have anticipated. Also, the
interviewee might provide insights and ideas into the topic at hand that the researcher
might have been unaware of. This method allowed for a very detailed and accurate
description of participants’ responses that can be validated for the study. The final data
collection utilized by the researcher is a focus group of parents. A group of between four
and five parents took part in a focused discussion with the researcher acting as the
facilitator. This data collection method provided useful information on the topic of
parental engagement.
The researcher ensured that the process of triangulation was well established
during the qualitative study. According to Oliver-Hoyo (2006) of the Journal of College
Science Teaching, “triangulation involves the careful reviewing of data collected through
different methods in order to achieve a more accurate and valid estimate of qualitative
results for a particular construct” (p. 42). Therefore, the researcher utilized multiple
sources to collect data and this serves as a reliable and valid study. According to Creswell
(2013), “Triangulation is a process that involves corroborating evidence from different
sources to shed light on a theme or perspective” (p. 251). The researcher’s deliberate use
of multiple sources of data includes observation, document analysis, surveys and
interviews and this represented the triangulation of the data. The researcher developed
and implemented a combination of data sources to provide a more in-depth understanding
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of the phenomenon that is under study and it also minimizes the inadequacies of a single
source research (Yeasmin & Rahman, 2012). The multiple data sources that were applied
and utilized in this qualitative study served as a means to corroborate results, to eliminate
or decrease any biases and to provide reliability and validity to the findings.
Description of Data Analysis Methods
The document analyses represented the first step in conducting the qualitative
study. Creswell (2013) described data analysis strategies in qualitative research as
comprising of and organizing the data which includes transcripts, image data like
photographs and then using a process of coding and condensing the data into themes. The
data analysis spiral is the first strategy recommended by Creswell to be used in analyzing
the data. Therefore, the researcher created a data analysis spiral and began data collection
and data analysis at the bottom of the spiral based on Creswell’s recommendation.
Creswell discussed the “spiral of analysis,” and provided different strategies of data
analysis of qualitative research. His first step is to collect the data through multiple
sources, and then he manages the data which includes writing, reading, and reflecting.
Creswell follows data management by describing, classifying, interpreting, categorizing,
comparing, and finally, representing and visualizing the data.
The researcher, therefore, implemented Creswell’s (2013) data analysis spiral for
this qualitative research. The data were collected from multiple sources and documented.
Creswell explained that data collected in a qualitative study can be overwhelming and the
researcher has to make sense out of all the data. Agar (1980) recommends that,
“researchers read over the transcripts in their entirety several times and then immerse
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themselves in the details to get a sense of the interview as a whole before breaking it into
parts” (p. 103). The researcher read over all the transcripts in order to obtain an overview
and a preliminary understanding.
The next step was to describe, classify, and interpret the data. The researcher
coded the data and identified the themes that emerged in the data sources. The researcher
then organized the data into themes. Creswell (2013) described themes in qualitative
research as, “categories or broad units of information that consist of several codes
aggregated to form a conclusion” (p. 186). The final stage was for the researcher to
interpret the data. The data were interpreted and the researcher made conclusions based
on the findings. The spiral analysis represents the data and this dynamic process
demonstrates the consistency and how well the data are interconnected. The analysis of
the data and the use of the spiral analysis is an approach that can help to improve the
credibility of the findings.
Summary
The data collection process was carried out in a systemic and methodological
manner. The design that was used with a triangulation of data sources contributed to the
corroboration and validity of the study. Creswell’s (2013) spiral analysis provided a
systematic approach to data analysis and the various stages and activities led to the
interpretation and findings. The researcher utilized a triangulation method to study the
impact of how school leadership, school culture and teachers’ perceptions influence
parental engagement. Document analyses of Title I documents, surveys, interviews and
focus groups represented triangulation in the qualitative study. The triangulation of data
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provided a more comprehensive list of data, it provided more insight into the topic under
study and multiple sources helped to verify and validate the findings of the study. This
research design. Therefore, produced findings and the researcher was able to make
conclusions about parental engagement that have implications for educational leaders.

CHAPTER V
ANALYSIS OF THE DATA
Introduction
Parental engagement and relationships between schools and families have been
identified as methods to improve students’ academic achievement. However, most studies
have focused on the role of parental engagement in elementary schools and have not
provided adequate explanations of adolescent development and the challenges of parental
engagement in middle schools (Hill & Taylor, 2004; Hill, Tyson, & Bromell, 2009). The
purpose of this study, therefore, was to identify how the factors of school leadership,
school culture and teachers’ perceptions influence parental engagement in two Title I
Urban Middle Schools. The process used to analyze the data collected from the study
included the four different data sources that were used to ensure the triangulation of the
data. The first data source that was utilized included teachers’ surveys. Teachers at each
of the Title I Urban Middle schools completed surveys that consisted of a total of 16
questions. Parents at both middle schools were also requested to complete surveys that
have a total of 18 questions. The second source of data was an open ended interview and
this was conducted with each of the middle school principals. An interview was also
conducted with each of the Parent Liaison at each Title I Middle School. A focus group
discussion of parents constituted a third form of data source. The final data source
included document analysis of Parent School Compact and Title I documents.
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Once approval was granted by the school district’s central office, a formal request
was then made to gain access to each of the middle school. The researcher submitted
written requests to the principal of each middle school in order to begin the data
collection process. This was followed by several phone calls and more emails and actual
visits to the school. After meeting with each principal, access was finally granted and the
researcher began the task of meeting with the various participants in order to begin the
collection of data. Data were collected over a 3-week period from November 20, 2017 to
December 14, 2017.
Data Analysis of Teacher Surveys
A total of 78 teacher surveys were sent to participants at Middle school A and
Middle School B. Of that total number, 70 surveys were completed and returned to the
researcher. The demographic data of the teachers who participated in the study was
analyzed. This group of participants was from diverse racial backgrounds and was
classified with from 0-5 years of teaching experience to some having over 16 years of
teaching experience. The majority of teachers identified themselves as being highly
qualified. A highly qualified teacher is regarded as one that has obtained a bachelor’s
degree, is certified by the State Licensing Authority and is knowledgeable in the subject
area being taught. A teacher who is not highly qualified is one that does not meet all three
criteria. He or she may have attained a bachelor’s degree but is not certified by the State
Department of Education in the subject area or grade level being taught.
Table 1 represents the demographic data of the teachers who participated in the
study.
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Table 1
Demographics of Teachers
Demographic

Number

Race
Black

46

White

13

Hispanic

4

Years of Experience
0–5

28

6 – 10

8

11 – 15

9

over 16

21

Highly Qualified
Yes

56

No

14

Gender
Male

14

Female

56

Some teachers did not identify their race on the survey; Out of a total of 70 teachers, 7 of them
did not answer the question or give information on their race.

There were 16 questions on the teacher survey instrument and all 70 teachers
were asked to respond to these questions. Each survey question had three options that the
teacher could respond to and these were always, sometimes and never. The researcher
used a Likert Scale to provide scores for the responses. A response of never was scored
as one point, a response of sometimes was scored as two points and a response of always
was scored as three points. The teachers’ responses were grouped based on the research
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questions and the variables. See Table 2 with teachers’ responses to survey questions and
total points for each question.
Table 2
Teachers’ Survey Responses

Research

Percentage

Percentage

of Total

of Total

Total

Question

Always

Possible

Sometimes

Possible

Possible

1

147

70

36

17

210

2

120

47

54

26

210

2

150

71

38

18

210

4

156

74

32

15

210

5

192

92

12

6

210

6

138

66

46

22

210

7

189

90

12

6

210

8

114

54

27

13

210

10

150

71

36

17

210

Data Analysis of Parents’ Surveys
The researcher sent out a total of 45 surveys to parents at both Urban Title I
Middle Schools. Of that total, only 14 surveys were completed and returned by parents.
There were a total of 18 questions on each survey and parents were required to respond
by saying always, sometimes, or never. Each “always” response received a score of 3
points, a “sometimes” response received a score of 2 points, and a “never” response
received 1 point.
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Parents completed a survey protocol form and were also required to provide
demographic information on the survey. Table 3 provides demographic information of
parents and Table 4 shows parents’ survey responses.
Table 3
Demographics of Parents
Demographic

Number

Parents: Level of Education
GED

8

Associate

4

Bachelors

5

Graduate

1

Parents: Socioeconomic Level
Children receive Free/Reduced Lunch
Yes

10

No

4

Parents: Race
Black

8

Hispanic

4

White

1

Asian

0

Native

0

Primary Home Language
English

10

Spanish

4
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Table 4
Parents’ Survey Responses

Research
Question

Always

Percentage

Percentage

of Total

of Total

Total

Possible

Possible

Possible

Sometimes

1

9

21

20

71

42

2

15

36

16

57

42

2

27

64

10

36

42

4

33

79

6

21

42

6

30

71

8

29

42

7

27

64

10

36

42

8

21

50

14

50

42

10

27

64

10

36

42

11

18

43

12

43

42

12

24

57

12

43

42

Analysis of Title I Documents
Several documents were analyzed to examine the school’s district strategic goals
and their focus on parental engagement programs that have been implemented. The first
document that was examined is the Schools’ Title I Parent Family Engagement Plan
2017-2018, “Supporting the Whole Child.” This document is produced by the school’s
district Title I department and is located in the Parent Center at both Middle School A
and Middle School B. The Title I document provides a clear and detailed definition of
family engagement. It also offers information on how parental engagement plays an
integral role in their children’s education and how schools regard parents and families as
equal partners in education. Secondly, the document provides an overview of the Title I
Federal Program whose goal is to promote and strengthen students’ academic
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achievement. It also explains how the federal program offers funding to local school
districts to ensure that children in Title I schools meet high academic standards. This
document states that parents, families and children are required to give feedback and
input on the school’s district family engagement plan. Numerous parental engagement
activities were listed with the goal of encouraging parents to become involved.
Building school and parent capacity is one of the stated goals of the parent and
family engagement plan. There are several programs and initiatives that the Title I
department is promoting to encourage the effective involvement and support of parents
and families forming partnerships with their school and community. This family and
engagement Title I document offers an overview of the process of how parents and
families can evaluate the program. It explains that families are required to be actively
involved in the evaluation of the program and it provides a list of opportunities that
parents, families and the community have at their disposal not only to be engaged but to
offer constructive feedback.
The school district’s Tittle 1 Parent Newsletter is the second document that was
examined and it is located in the Parent Center of each Title I Middle School. The
concept of “the whole child” is emphasized on the first page of the document. This
concept was also described in the previous document, the Schools’ Title I Parent Family
Engagement Plan 2017-2018. The Title I department provides a clear explanation of their
belief and commitment to the whole child concept and their emphasis on providing
resources to increase student achievement. They also describe how their resources will be
used to develop parental engagement programs and to improve students’ learning
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environment. This document contains a list of the Title I Parent Resource Centers and the
information parents can use to become involved. It also highlights the roles that Parent
Liaisons play in helping to foster the parent and family engagement plan and to promote
parental engagement activities at their respective schools.
The third document that was analyzed is the 2017-2018 School Family Compact
for Student Achievement. This document was located in the Parent Center at Middle
School A. With regards to student achievement, there are four district goals listed in this
document. These are student achievement, people and culture, community and
collaboration, and fiscal responsibility. Several specific school goals are contained in this
document. These include an increase in student scores by meeting or exceeding by 10%
the Georgia Milestone Assessments in reading and math. Other focus areas were
described in this document and these include reading, math, and school communication
with families. This document also highlights numerous parental engagement activities as
well as the various ways schools communicate with families. A description of how the
school family compact is developed is included as well as how much input parents are
given in this process. There are three sections that really stand out in this document and
these were not present in the other documents that were analyzed. The first section is on
school and teacher responsibilities and states that teachers will provide resources in
reading and math for children and parents. The second category is parent responsibility
which outlines the parents’ role in setting aside time to help their children with
homework. The researcher found the third and final section to be quite interesting
because it provides an outline of the students’ responsibilities. It says that students will
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utilize reading materials and math resources that are provided in workshops and the
parent resource center.
The final documents that were analyzed were the schools’ Climate Star Rating
documents. This information is published annually by the Georgia Department of
Education. This organization collects data from all public schools in the state and uses the
data to compile this rating and this is made public for all schools and stakeholders. The
School Climate Star Rating is calculated using data from the Georgia Student Health
Survey 2.0, Georgia School Personnel Survey, Georgia Parent Survey, student discipline
data and attendance records for students, teachers, staff and administrators (Georgia
Department of Education, 2007). The School Climate Star Rating provides school-level
data on the following components: Teacher and parents’ surveys, school safety, students’
attendance and students’ behavior. For Middle School A, they obtained a school climate
star rating of one star for school year 2017. This represents a very low rating in terms of
school safety, students’ attendance, students’ behavior and their consequences for
disciplinary issues and teacher and parents’ perceptions of the school. Middle School A
attained a higher school climate star rating for the two previous years. In school year
2016 and school year 2015, Middle School A achieved three stars for each one of those
years. However in school year 2017, there was a dramatic decline and the school
managed to receive only one star for their climate star rating. Middle School B obtained a
school climate star rating of five stars in school year 2017. They received the maximum
number of stars allowed which is five. In the previous years, 2015 and 2016, Middle
School B received a four star rating from the Georgia Department of Education for each
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of those years. Therefore, Middle School B experienced an increase from four stars in
2016 to five stars in 2017.
In order to have a better understanding of the respective school’s climate star
rating it is imperative to study the responses to the various student, teacher and parent
surveys that were conducted by the Georgia Department of Education. In response to the
climate perception survey in 2016, 81% of the parents at Middle School B completed the
survey. However at Middle School A in 2016 there was no participation from parents and
in fact they have a 0% participation. This is in stark contrast to Middle School B and it
does provide some context for understanding the climate star rating of three stars for
Middle School A and four stars for Middle School B. In its most recent year, in 2017
Middle School A obtained a climate star rating of one star. It is quite interesting and
informative to analyze the different surveys that students, teachers and parents completed
that contributed to the low climate star rating. In 2017, Middle School A had a fairly high
percentage of 84.7% for attendance rating. However, the school’s rating on discipline as
well as their rating on climate perception was very low. Middle School A received a
48.5% rating on discipline and they had 411 students who received in school suspensions
and 570 students who received out of school suspensions. On the other hand, Middle
School B obtained a climate star rating of five stars and they had an 86% rate for
discipline. Also this middle school recorded 124 in school suspensions and 85 out of
school suspensions and these numbers are dramatically lower than Middle School A.
Finally, the climate star perception at Middle School A was 59.2% while it was 74.9% at
Middle School B. There were a much larger number of parents that completed this survey
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at Middle School B and in fact 82% of the parents responded to the survey while at
Middle School A only 60% of the parents completed the survey in 2017.
Summary of Document Analysis
From the document analyses there were several themes that emerged. These
themes are student academic outcomes parental engagement activities, schools’
communication with parents and families, learning resources, collaborating with
stakeholders, teacher responsibilities, parent responsibilities, student responsibilities,
fiscal responsibility and the use of parent resource centers. From the documents analyses,
there are several pertinent points that stood out in the Title I documents and they do
support the themes that emerged. The number one priority that was expressed is increased
student achievement. Secondly, the Title I department explained how they have provided
resources and will continue to do so with the expressed goal of improving students’
academic achievement. Another focus area in all the documents is how the Title I
department is encouraging and promoting parental engagement in order to get parents to
be involved in helping with their children’s education.
The fourth priority that was expressed in the documents is an emphasis of the
roles played by different stakeholders and how they also contribute to the “whole child
concept.” Therefore, the main idea from all four documents is that increased student
achievement is one of the school district’s strategic goals and they plan to accomplish this
by collaborating and communicating with families and the community. The school
district and Title I also hope to develop and sustain effective partnerships with parents
and families. Finally, they believe that the whole child concept will only be realized by
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the Title I department in providing funding and allocating resources to the schools.
Finally, their belief is that children, parents and teachers all have responsibilities that they
must shoulder and they must work together in order to achieve improved student
outcomes.
Interview Analysis
Several interviews were conducted by the researcher based on the availability of
the participants. The first interview was conducted with the Parent Liaison at Middle
School A. This interview took place in the Parent Resource Center at a time that was
conducive to the participant. The second interview was conducted with the principal of
Middle School A in a conference room at the school. Again, this was done at a time that
was suitable to the principal. The researcher conducted the third interview with both
Parent Liaisons at Middle School B. Middle School B has two Parent Liaisons, one is the
Title I Parent Liaison and a second one which is Hispanic and whose role is to serve the
large percentage of Hispanic students at the school. This interview took place in the
office of the Parent Liaison and at a time that was chosen by both Parent Liaisons. The
fourth interview was conducted with the principal of Middle school B in the principal’s
office and it was done at a time that was agreed upon and was conducive to the principal.
Before the interviews took place, the researcher reviewed the statement of consent with
all participants and they were asked to complete and sign the forms. The researcher also
asked each participant to orally give their permission to voluntarily participate in the
interview portion of the study.
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Two recording devices were used by the researcher. The first one was a digital
recording device and the second one was a voice recorder application on the smart phone.
The researcher was very diligent in taking copious notes during the interview. The
duration of each interview varied in terms of how long it lasted. The interview with the
Parent Liaison at Middle School A lasted for 45 minutes while the interview with the
principal at the same school lasted 17 minutes. This interview with the principal at
Middle School A lasted a much shorter time than the interview with the other principal. It
was a little challenging to schedule this appointment with the principal and the day of the
interview he seemed to be rushing through the questions. It was not clear to the
researcher what the exact reason was and whether or not he may have had other prior
engagements planned. At Middle school B, the interview with both Parent Liaisons took
55 minutes and the duration of the interview with the principal at Middle School B was
50 minutes. All the recording of the interviews was submitted to a company that provided
transcription services and the transcriptions were returned within a five business day
window.
Focus Group Discussion Analysis
The researcher made several attempts to obtain a group of parents to conduct a
focus group discussion. This proved very to be very challenging and the researcher had to
postpone meeting times on at least two occasions because of a lack of commitment from
parents. Four parents were invited to meet and discuss parental engagement but only two
parents (50%) actually attended and participated in the discussion. The meeting took
place in the Parent Center Technology Room at Middle School B after school was
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dismissed. This focus group discussion lasted 32 minutes. Both parents were excited to
take part in the discussion. The researcher ensured that both parents signed off on the
protocol forms and they also orally stated that they are voluntarily participating in this
study. The researcher utilized two forms of recording for this discussion. A digital
recording device was used as well as an application on a smart phone. The recording was
later submitted to an online transcription services company and they transcribed the audio
and returned it to the researcher within a three business day window. From the analysis of
this focus group discussion, there were many themes that were revealed. These include
principal’s leadership, parent workshops, schools’ communication, school diversity,
school culture, language barrier, students’ accountability, students’ academic
performance, students’ attendance and school resources.
Data Analysis of Research Questions
The researcher coded all the data sources and identified 15 themes from all data
sources. These are student academic outcomes, collaborative or shared leadership,
parental engagement activities, teachers’ perceptions of parental engagement, learning
resources, parents’ perceptions of parental engagement, schools’ communication, parent
center workshops, school climate, Title I resources, students’ behavior, school culture,
community resources, students’ attendance and school diversity. From the data analysis,
the researcher will examine each research question and determine if any significant
relationship exists.
RQ1: Is there a relationship between principal’s leadership style and parental
engagement?
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Research question number 1 is aligned with principal’s leadership style and the
impact on parental engagement. This theme of principal’s leadership style was present in
both principals’ interviews, the interviews with the Parent Liaisons, the teacher surveys,
parent surveys and the focus group discussion. The majority of the teachers (70%)
responded positively by saying that the principal recognizes the importance of parental
engagement activities and that he/she develops programs to encourage parental
engagement. However not many parents responded as positively and, in fact, only 21% of
parents believe that the principals always support parental engagement. The theme of
principals’ leadership style was evident in all the interviews and was explained by both
principals as a collaborative or shared leadership when it comes to parental engagement.
The principal at Middle school A stated the following:
Well, my leadership style is a collaborative one as no one person can serve all the
needs of the children in my school. Well, that style aligns perfectly with
supporting the community. You serve as not only a leader in the community but
you also support the development and the creation of opportunities for the
children. And again it’s one of those styles that allows the parents to be totally
collaborative with you as you try to grow our school, (Principal’s Interview,
Middle School A, November, 29, 2017)
When the principal, at Middle School B was asked about how his leadership style
impacted parental engagement he stated the following:
And so I think the parents here or maybe a particular sector of the parents here
you know, feel very empowered to be a part of you know the school to be
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engaged to give their opinion, to email me, or call me or don’t have an issue
coming up to me and starting a conversation, right. (Principal’s Interview,
Middle School B, December 1, 2017)
Both parent liaisons spoke clearly about the principal’s leadership style and their impact
on parental engagement and they used words like “approachable, supportive, head of the
household and on top of it.” Parent Liaison at Middle School B stated that,
The leadership style of our principal is that he’s a wonderful supporter of the
whole staff and ensures that every student in our community is met with their
needs. Our principal encourages and is also a strong believer in family
engagement. (Parent Liaison Interview, Middle School B, December 1, 2017)
The responses from the participants in this study indicate that a relationship exists
between the principal’s leadership style and parental engagement.
RQ2: How do teachers’ perceptions influence parental engagement?
Teachers’ perceptions of parental engagement are one of the fifteen themes that
emerged from the data sources. The teachers responded overwhelmingly that they
recognize the importance of parental engagement and that they encourage parental
engagement. However, one teacher responded to the survey question: I believe teachers
will change their schedule to accommodate parental engagement; the teacher responded
by saying “sometimes” and then wrote in the margin; “I would but most teachers
wouldn’t.” The teachers’ responses can be compared to the responses that were given by
parents. While 57% of the teachers responded positively to supporting parental
engagement, only 36% of parents responded as positively to the teachers supporting
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them. A large majority of the parents 64% believed that only sometimes will the teachers
change their schedules or keep them informed of their children’s progress. Research
Question number 2 received mixed responses from the two principals’ interviews as well
as the interviews of the parent liaisons. The principal at Middle School A stated the
following in response to the question: “How would you describe the teachers’ perceptions
of parental engagement and do the teachers believe they do have an impact on parental
engagement?” The principal said,
I think it’s split. Some really feel that they do, particularly those teachers who are
a product of the community as they have a personal connection with these
children’s success. However, there are others who feel because of their economic
disability or economic positions that because of these parents’ situations and their
inabilities to be as involved as say parents that come from a middle class
background that is not really important to invest into them because of their lack of
commitment. (Principal’s Interview, Middle School A, November 29, 2017)
The principal at Middle School B stated the following:
That’s a good question. You know I think most teachers would say because of the
number of kids that fall into groups that traditionally fail in school that you know
that there is for the kids where it’s most important that there is a lack of parental
engagement for those kids who they are trying to support and they really need
support from home. The teachers probably don’t feel like they get it you know
like it’s just them trying to push the kids forward and all the partners aren’t
equally involved. (Principal’s Interview, Middle School B, December 1, 2017)
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One of the parents in the focus group discussion described the teachers as being
supportive, and that some of the teachers call for meetings to discuss her child’s progress,
what they need to work on and how teachers also reach out and communicate with her.
On the other hand, the parent liaison at Middle School A described the teachers’ attitude
toward parental engagement as being mixed and not totally supportive. She stated the
following:
I feel like teachers are at the other end of the spectrum. You do have the principal
as the head of the household so he does understand the importance but as far as
teachers I don’t think they understand the importance. And many of them could
just be so tied up into their own curriculum and their own academics and what
they need to do for the students. They kind of forget that the parents, you know
are part of their academic success. (Parent Liaison Interview, Middle School A,
November 29, 2017)
The parent Liaison at Middle School B expressed a similar sentiment and said
sometimes some teachers are not flexible in meeting with parents and are not very
understanding of parents’ schedules, especially those who have to work and those who do
not have flexible work schedules. The participants in this study express the belief that the
teachers’ perceptions do have an influence on parental engagement.
RQ3: Is there a relationship between school climate and parental engagement?
From the teachers’ surveys, it was revealed that the school has a warm and
inviting climate and that the school values and welcomes all cultures. In fact, 71% of
teachers believed that their school is welcoming to parents and children from different
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cultures. However, this is in contrast to the parents’ response. Only 64% of the parents
believe that their school recognizes and respects their ethnicities and culture and they
claim that their school culture does have an impact on whether or not they will become
involved. This theme was also quite evident from the interviews conducted with both
principals as well as the Parent Liaisons. The principal at Middle School B gave an
interesting response to the question concerning school climate and parental engagement.
He stated the following:
Our school climate, I don’t necessarily believe it subtracts form parent
involvement but I do believe that we can continue to refine our beliefs such that
we can engage more parents. (Principal Interview, Middle School A,
November 29, 2017)
This principal continued by explaining that there is room for improvement with regards
to school climate. It is quite interesting that the parent liaison at this same school (Middle
School A) expressed similar views that are aligned with the principal. When she was
asked about school climate and parental engagement, she said,
The school climate, I feel, I honestly feel it could be better as far as welcoming
students, welcoming parents. Parents for the most part we want them to feel
welcome here. We want them to come and use the Parent Resource Center but we
do have a short stock when it comes to that end of the spectrum. (Parent Liaison
Interview, Middle School A, November 29, 2017)
However, on the other hand the principal at Middle School B believed that his school has
a very positive school climate that promotes parental engagement. He stated that,
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It’s extremely positive, I mean that’s you know what we hear almost every single
time. When we have visitors in our building that’s one of the first things they’ll
say you know that they can feel the support and the positivity and the family
atmosphere and how everyone is kind of together and you know moving in the
same direction and we all know we have to do that. (Principal’s Interview, Middle
School B, December 1, 2017)
From all the responses given to this research question, it can be concluded or it
appears that there is a substantial relationship between school climate and parental
engagement.
RQ4: Is there a relationship between the schools’ use of technology in
communicating with parents and the level of parental engagement?
The parents’ surveys revealed that parents’ responded overwhelmingly that they
receive communication from the school in different formats using technology. The
majority of parents, 79% say that the school communicates with them through emails,
text messages, telephone calls, school and teacher websites and newsletters. The
percentage of parents that responded positively to schools’ communication is very similar
to the percentage of teachers that responded as positively. As a matter of fact, 74% of
teachers agree that the school uses various forms of technology to communicate with
parents and the teachers believe that it has an impact on parental engagement. The Parent
Liaisons at both middle schools described several methods of communicating with
parents including school messenger, school website and social media including Facebook
and Twitter. Schools’ communication with families was one of the prominent themes that
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were highlighted in the documents analyses. These documents explained the different
methods that are available for parents to communicate with schools and how to become
involved in their children’s education. From the documents analysis, parents are also
encouraged to provide feedback on parental engagement activities and to offer input in
developing the parent compact. From the findings obtained from principals’ interviews,
teacher and parent surveys. Interviews with parent liaisons and the document analysis,
there appear to be a significant relationship between the school’s use of communication
and the level of parental engagement. Most or all of the participants described their
communication methods with families using technology and one principal expressed the
belief that this communication does have an effect on the level of parental engagement.
He stated the following:
Again, I mean if you are communicating lots and lots of different ways, I think
that’s going to encourage them to get or be involved. If there’s a lack of
communication or they seem that they can’t get information then that’s going to
make things very negative right, maybe turn them off. You know, they may
engage with you in a not so nice way to let you know how misinformed they are
but that hurts, you know. When it comes down to having a critical conversation or
when you need them they are not t going to be there for you because they don’t
trust you because of your miscommunication. (Principal Interview, Middle School
B, December 1, 2017)
RQ5: Is there a relationship between parents’ perceptions of parental
engagement and their actual level of engagement?
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This research question was addressed during the principals’ interviews and the
parent liaisons’ interviews. The parents also spoke about parents’ perceptions of parental
engagement during the focus group discussion. Most participants agree that the parents’
experiences during their time at school do influence their level of parental engagement.
Participants also explain that if parents have one negative experience at their child’s
school, then they may not return or even try to become involved. The principal at Middle
School A stated that,
However, what I do believe is that we have a body of parents who were once
students who had a bad experience in schools and because of that previous
experience they are not as connected as they should be. (Principal’s Interview at
Middle School A, November 29, 2017)
The parent liaison at that same middle school, Middle School A explained how
the appearance and actions of the school’s leadership as well as the teachers can have a
negative effect on parents. She claimed that some parents are not comfortable when
interacting with teachers and in fact may be intimidated by the administrators. The
principal at Middle School B described how parents who believe they are not getting the
necessary information from their child’s school how this may affect their level of
engagement. He stated the following:
But you know. If they can’t, if they try to get engaged and can’t get engage,
people put them off, they keep rescheduling meetings whatever it is or we never
meet with them or whatever then they are just going to tune out rather than what it
should be like. (Principal Interview, Middle School B, November 29, 2017)
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From the focus group discussion, the parents agree that the school’s actions in terms of
respecting their input and decision making and of teachers reaching out to them, that this
will influence their perceptions and will help to determine how much they want to
become involved. The respondents in this study do make the claim the parents’
perceptions have an effect on their level of engagement.
RQ6: Is there a relationship between school culture and parental engagement?
Both principals spoke about the importance of school culture in their interviews
and how important it is to fostering parental engagement. One of the principals stated the
following:
Our culture is one of again making sure that kids understand that we value them.
There is nothing wrong with not knowing because our whole purpose of being
here is to serve them and in closing the learning gaps. (Principal Interview,
Middle School A, November 29, 2017)
The other principal at Middle School B spoke about the importance of his school’s
culture and he emphasized that they have a loving, positive and supportive environment
for all parents and students. He also mentioned that teachers have to want to work at the
school and be supportive of the diverse student population. The parent liaison at Middle
School A explained that they have a very “cultural based school” and that they love all
cultures. She described how the school ensures that they communicate with all their
parents and she expounds on the fact that they have a high percentage of Hispanic
students. She, therefore, expressed the view that the school accommodates all students
and their families and that every communication that is sent out is translated into Spanish
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to cater to the Hispanic families. In the focus group discussion, one of the parents spoke
about how the school has to support the parents so that they can in turn support their
children. From the parents’ surveys, 71% of the parents respond positively to questions
relating to school culture and parental engagement. The parents say that if the school
respects and values their input and encourages them to communicate their concerns and
support, then they are more inclined to become involved. From the teachers’ perspective
and their responses on the surveys, 66% say that their school recognizes the significance
of building partnerships with families. Therefore, the conclusion can be made that it
appears that there is a relationship between school culture and parental engagement.
School culture is also one of the dominant themes that emerged during this study.
RQ7: What is the relationship between students’ attendance and parental
engagement?
The theme of students’ attendance was evident in all four interviews, the focus
group discussion as well as parent and teacher surveys. From the teachers’ surveys, the
majority of them or 90% responded that parental engagement has a positive impact on
students’ attendance. However, there was a much smaller response from the parents and
in fact only 64% responded positively and believe that parental engagement has a
positive influence on students’ attendance. Both parents in the focus group discussion
spoke about the school’s methods of communicating to parents when children are either
absent, cutting class and skipping and they explain how that helps them to be involved
and to monitor their children’s attendance. The principal at Middle School B initially said
that he was not sure if they are correlated when he was asked if parental engagement
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influences student attendance. However, he had an interesting explanation and he went on
further to say that if education is valued in the home and the kid understands that it’s
valued then they will value coming to school. He also remarked,
And I think that may impact more based on just what the value of education in the
home environment versus you know the level of involvement. (Principal
Interview, Middle School B, December 1, 2017)
The conclusion is that there appears to be a relationship between parental engagement
and students’ attendance. While one principal provided clarification that he believes
students’ attendance is dependent on whether or not education is valued in the home, the
conclusion from the other participants is that it seems like parental engagement has a
positive effect on students’ attendance.
RQ8: What is the relationship between students’ discipline and parental
engagement?
It appears from the responses gathered in this study that there is a relationship
between parental engagement and students’ discipline. From the interviews of both
principals ‘the interviews of the parent liaisons and the teacher and parent surveys, they
responded by saying that parental engagement has a somewhat positive impact on
students’ behavior. From the parents’ surveys only 50% of parents responded as
positively and believe that parental engagement has a positive impact on students’
behavior. The teachers’ response was very similar to the parents and only 54% believe
that parental engagement has a positive influence. The teachers follow up response might
provide some understanding to their response. The teachers claim that they did not
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believe that the schools provide adequate information and resources to assist parents
when their children experience disciplinary issues. This might help to provide some
context for their original response. During one of the interviews, the principal stated,
Yes definitely. You know the parents are powerful models; you have to walk
the walk and talk the talk. You know that impacts their children. The home
environment is extremely important to know how the kid behaves in school and
how the kid values their education and how they do in class. I think that’s key.
(Principal Interview, Middle School B, December 1, 2017)
Therefore, it appears that there is a substantial relationship between parental engagement
and students’ behavior from the responses of the participants. However, it does not
appear to be a significant relationship.
RQ9: What is the level of engagement parents have in Title I funded schools?
According to the responses from interviews given by both principals and the
parent liaisons at each middle school, parents have a high level of parental engagement at
Title I middle schools. First and foremost, both principals explain that Federal Title I
Guidelines require schools to develop and implement parental engagement programs and
those parents play a vital role in creating these programs. One of the parent liaisons
describes the process of having a parent compact jointly made between the school and the
parents. She also stated that,
We also have to have a parent family engagement plan established where our
parents join us in making decisions that come from feedback and input. (Parent
Liaison Interview, Middle School B, December 1, 2017)
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The principal at Middle School B also spoke highly about the involvement of
parents in the PTA, the Local School Governance and the various workshops that are
offered by the school and Title I through the Parent Center. From the document analysis,
it was learned that Title I provides various types of funding to be utilized by schools in
creating parental engagement programs. From the focus group discussion, the parents
describe some of the programs that are available to parents through Title I funding and
this includes a technology center that is available for parents’ use and the Rosetta Stone
Language program that assist parents and students in learning English. The parent
liaisons also describe learning resources, materials and books that are available to parents
to be used with their children.
RQ10: Is there a relationship between students’ academic achievement and
parental engagement?
This research question was addressed by both principals, the parent liaisons at
each of the middle schools, the parents who participated in the focus group discussion,
the responses from parents’ surveys and the responses from teachers’ surveys. All the
participants in this study responded overwhelmingly that parental engagement has a
positive effect on students’ academic performance. The principal at Middle school B
responded and said he believed that parents who are engaged have a strong influence on
their children’s performance in school. He stated the following:
I mean, yes, I mean you know obviously I think there’s a strong correlation
between a parent’s level of involvement with their kid in their education and that
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kid’s success in school. (Principal Interview, Middle School B, December 1,
2017).
From the Teachers surveys out of a total of seventy teachers who participated in
the survey, 50 teachers or (71%) responded positively that when students receive parental
support in their learning they demonstrate increased interest and performance in their
academic studies. From the parents’ survey 64% responded that when they are involved
in helping their children with homework they perform better in school. Parents, therefore,
claim that parental involvement in their children’s education allows them to help with
assignments and to monitor their studies. The researcher sought more information on
parental engagement and students’ academic outcomes by posing a follow up question to
both principals. They were asked to describe the academic achievement of students
whose parents are engaged in their education compared to other students’ performance
whose parents are less engaged in their education. The principal at Middle School A
explained that from his observations and experiences children of parents who are more
involved tend to perform better in school than those whose parents are less involved. The
principal at Middle school B agreed that children with involved parents will do better in
school compared to less involved parents. However, he also believed that sometimes
there are some students who will still perform well and can be the exception to the rule
even when their parents are not as involved. He stated the following:
Yes, I mean certainly, I mean those kids that have involved parents again there are
outliers, but for the most part those kids do really well. Whereas, well or as well
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as they can do or whatever and then when you have parents that aren’t as engaged
then you get kids that don’t do as well.”
He continued by saying,
And I think that’s you know can be a fact but not necessarily all the time because
certainly there are kids that aren’t like that who rise above that stereotype right?
Principal Interview, Middle School B, December 1, 2017)
Students’ academic outcome is one of the emergent themes in the documents analysis. It
was highlighted in all the Title I documents and it was emphasized as the number one
priority of schools to promote parental engagement in order to improve student
achievement. From the responses acquired from the participants in this study the
conclusion is that it appears that parental engagement has a positive impact on students’
academic performance.
RQ11: Is there a relationship between parents’ use of the parent center and
parental engagement?
Both principals responded to this research question in their interview. The parent
liaisons at each middle school replied to this question and one parent liaison provided an
interesting answer. From the parents’ surveys, only 43% responded as positively that the
parent center has educational and technological resources to help them monitor their
children’s progress. However, the principal at Middle School B spoke about the
numerous technological resources that are provided by the school, Title I, and the parent
center that are available for teachers, students and parents to use. He stated the following:
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We are a tech rich school. You know we’re one to every single student in our
school has their own device which for us through a grant was provided by
Verizon. (Principal Interview, Middle School B, December 1, 2017)
He continued by explaining that they provide technological resources through their
parent center and parents are always welcome to use the resources. The principal at
Middle School B described the “Rosetta Stone” resource which is provided by the school
and is utilized by the Hispanic parents who are learning to speak English. He stated the
following:
The principal at Middle School A also supported the belief that the resources at
the parent center support parents in their involvement in their children’s education. He
said the following:
Yeah, many of the parents who’ve been successful in getting to the school, they
use the parent center, the parent Title I center that we’ve set up for them. They
really have found some helpful resources in understanding where their child is at
from a developmental standpoint, that part has really been missed. (Principal
Interview, Middle School A, November 29, 2017)
Meanwhile, the parent liaison at Middle School A explained that their parent center does
not have adequate resources to meet the needs of the parents. She also described the
challenges that parents have in terms of having access to transportation in order to visit
the school. The parent center at Middle School B is fully equipped with technology and
other resources to accommodate parents’ needs. According to responses from the
participants, that parent center is frequently used by parents. However, on the other hand,
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the parent center at Middle School A is not fully equipped and it lacks technological
resources. Hence, that center is seldom used by parents. This would indicate that there is
a relationship between the parents’ use of the parent center and parental engagement.
RQ12: What is the relationship between the school’s funding of the parent center
and parental engagement?
Most of the respondents in this study believe that the funding of the parent center
does have an effect on parental engagement. The parent Liaisons describe the numerous
services that the resource centers provide to promote parental engagement activities.
However, they also lament the fact that Title I will not cover some of the services that
would be beneficial to parents. The principal at Middle school B said that the parent
liaisons through the parent center perform a great job of hosting workshops, like the
Georgia Milestone and providing resources for the students, the teachers and parents. He
described the purchase and use of an academic and tutoring support service that they have
purchased through Title I funds. He stated the following:
Yeah, I mean I think yes. You know you’ve certainly seen growth there and
improvement there and things getting better you know is where we want to be.
(Principal Interview, Middle School B, December 1, 2017)
The parent liaison at Middle School A expounded on the fact that Title I and the parent
resource centers provide academic resources for its parents. However she lamented the
fact that Title I does not cover or provide other services like offering food to parents and
families when they attend workshops. She stated the following:
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The only thing that, since I’ve been here the funding has been able to be spent on
is academic things. I think that’s a good thing but at the same time I don’t
understand why that kind of stuff isn’t just provided. We used to be able to, Title1
used to be able to spend money on food. They took out that completely. So this
year for all the events we have been coming out of pocket for our parents, out of
our own pockets. (Parent Liaison Interview, Middle School A, November 29,
2017)
The parent center liaison at Middle School B described how supportive their local
community is to the school and its parental engagement programs. They have received
numerous resources and support in the form of books, clothing, donations to the clinic,
food and other contributions to Hispanic Heritage Month, Movie Night activities and
mentoring services by a local church. The principal at Middle School B articulated the
fact that their local community partners do support their programs to improve parental
engagement. From the parents’ surveys, (57%) say that they always receive support from
the staff at the parent center and that they help them in understanding the education
system and their children’s grades. From the survey, the remaining 6 parents (43%) agree
that sometimes the parent liaisons support them in explaining and monitoring their
children’s grades and progress.
In the focus group discussion, one of the parents described how the parents utilize
the resources in the parent center and how its utilization has an impact on parental
engagement. She stated the following:
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And I definitely can say that they do it right over there and just about every last
one of those computers are used. So I mean they get on the average of maybe 15,
20 parents and they’re here. And those same parents are the ones who show up for
the Parent University and for the cultural awareness. So I think it’s a good
resource and really like it encourages the parents. (Parent Focus Group
Discussion, December 14, 2017)
Finally, one parent liaison clarified her role and stated that,
My role is to love ‘them’ parents and encourage them to be engaged to participate
and know the value of engagement and how it can help their child to be successful
in academics. Just seeing them parents and working here and parents knowing,
you know what they’re doing it makes a big difference in someone’s in the
parent’s life and students and staff. (Parent Liaison Interview, Middle school B,
December 1, 2017)
The other parent Liaison at the same school described her role and stated that,
Well, my role will be to educate the parents in how the school system works. As I
said there are a lot of differences and it’s just to manage and it’s an education
process for the parents. Also I am the link between the school and the Latino
community and it’s trying to empower them without overwhelming them. (Parent
Liaison Interview at Middle school B, December 1, 2017)
Based on the responses from the participants in this study, it appears that the
funding of the parent centers does have an effect on parental engagement.
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Summary
The researcher collected all the data for this study and it was analyzed with the
utmost fidelity. All the participants volunteered to participate in this study and they were
informed that all identifying information would be confidential. The researcher informed
the participants that they had the right to change their mind and to discontinue their
participation in the study at any time. All data sources were carefully coded to highlight
the different themes and to provide meaning to the findings of the study. The themes that
were revealed in the data are vital to understanding the study and to help in answering the
research questions. The interviews with both Parent Liaisons and principals at Middle
School A and Middle School B yielded a plethora of information and provided deep
insights into the study. Fifteen themes emerged from all the data sources in this study.
These themes are student achievement, collaborative or shared leadership, parental
engagement, teachers’ perceptions of parental engagement, learning resources, parents’
perceptions of parental engagement, schools’ communication, parent center workshops,
school climate, Title I resources, students’ behavior, school culture, community
resources, students’ attendance and school diversity.

CHAPTER VI
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Introduction
This chapter examines and utilizes the data in order to make pertinent conclusions
about the findings of the study. The chapter specifically looks at the data in much more
detail and the researcher frames the data with regards to the research questions. Secondly,
the researcher uses the data to make a determination as to the relationships that exist
between the independent and dependent variables. This chapter uses the emergent themes
to further discuss the findings and to answer the research question of how factors of
school leadership, school culture and teachers’ perceptions influence parental
engagement. This chapter also describes the implications for educational leaders and
makes recommendations for further research on parental engagement.
Findings
The researcher coded all the data sources and identified 15 themes and these are
student academic outcomes, collaborative or shared leadership, parental engagement
activities, teachers’ perceptions of parental engagement, learning resources, parents’
perceptions of parental engagement, schools’ communication, parent center workshops,
school climate, Title I resources, students’ behavior, school culture, community
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resources, students’ attendance and school diversity. From the data analysis, the
researcher examined each research question to determine if any relationship exists.
RQ1: Is there a relationship between principal’s leadership style and parental
engagement?
The theme of principals’ leadership style was evident in all four interviews and it
was also evident in the teacher and parent surveys. This theme was also described by both
principals as a collaborative or shared leadership when it comes to parental engagement.
One of the principals stated the following:
I would say that my approach is to you as shared leadership, you know I very
much believe in you know, having and bringing as many people to the table as
possible to help make the best decision for the community and the school. I don’t
have all the answers you know and I don’t look at it that way and nor do I come
across as a top down type of style. You know, I like very much to let things to
some extent kind of come from the grass roots or the ground level. (Principal’s
Interview, Middle School B, December 1, 2017)
The findings from this study indicate that there is a substantial relationship between
principal’s leadership style and parental engagement.
RQ2: How do teachers’ perceptions influence parental engagement?
From all the data sources that were analyzed the conclusion can be made that
teachers’ perceptions do influence parental engagement. While some of the participants
stated that teachers were very supportive of parental engagement, others expressed
uncertainty and believed that some teachers’ actions may in fact not be very encouraging
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to parents to become involved in their children’s education. The parent Liaison at Middle
School B expressed a similar sentiment and explained that some teachers are not flexible
in meeting with parents and are not very understanding of parents’ schedules, especially
parents who have fixed work schedules. The findings therefore indicate that there is a
substantial relationship between teachers’ perceptions and parental engagement.
RQ3: Is there a relationship between school climate and parental engagement?
Both principals explained the importance of a positive school climate to
promoting parental engagement in their schools. The principal at Middle School B was
confident that his school demonstrates a very positive school climate and this was
confirmed by both parent liaisons at that same school. They claim that their school is very
welcoming and supportive of their diverse student and parent population. However, on
the other hand the principal at Middle School A as well as the parent liaison both agree
that there is room for improving their school climate. Therefore, from all the responses
that addressed this research question from the interviews and surveys it can be concluded
or it appears that there is a substantial relationship between school climate and parental
engagement.
RQ4: Is there a relationship between the schools’ use of technology in
communicating with parents and the level of parental engagement?
This research question was addressed by the principals’ interviews, teacher and
parent surveys, focus group discussion, parent liaisons’ interviews and the document
analysis. This was one of the dominant themes that emerged throughout this study. Most
or all of the participants described their communication methods with families using
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technology and one principal expressed the belief that this communication does have a
large effect on the level of parental engagement. He stated the following:
Again, I mean if you are communicating lots and lots of different ways, I think
that’s going to encourage them to get or be involved. If there’s a lack of
communication or they seem that they can’t get information then that’s going to
make things very negative right, maybe turn them off. You know, they may
engage with you in a not so nice way to let you know how misinformed they are
but that hurts, you know. When it comes down to having a critical conversation or
when you need them they are not going to be there for you because they don’t
trust you because of your miscommunication. (Principal Interview, Middle School
B, December 1, 2017)
From the findings that were obtained from principals’ interviews, teacher and parent
surveys, interviews with parent liaisons and the document analysis, there appear to be a
substantial relationship between the school’s use of communication and the level of
parental engagement.
RQ5: Is there a relationship between parents’ perceptions of parental
engagement and their actual level of engagement?
The interviews of the principals’ and the parent liaisons’ interviews as well as
teacher and parent surveys and the focus group discussion all addressed this research
question. Most participants expressed their belief that parents’ behavior and their
perceptions with regards to parental engagement are influenced by their experiences and
their interactions with the environment. The parent liaison at Middle School A described
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how some parents feel intimidated by school leadership and that she believes it has
affected their involvement. She commented,
But I think they intimidate parents because they are dressed nice, you know, many
of our parents don’t have that. And I feel like a lot of our parents, well this has
been expressed to me. Many of the parents feel you know that they’re being
judged when they come in here. Or that they are just trying to get them in and get
them out, if that makes sense. (Parent Liaison Interview, Middle School A,
November, 29, 2017)
Therefore, the conclusion can be made from several responses that were obtained from
different participants in the study that it appears that the parents’ perceptions do influence
their level of engagement. It seems that parents’ own experiences as students as well as
their experiences when interacting with the schools’ teachers and leadership at their
children’s school do influence how they perceive parental engagement. Therefore, this
will influence whether or not or to what extent parents will become involved.
RQ6: Is there a relationship between school culture and parental engagement?
School culture emerged as a dominant theme in this study. The principals in their
interviews emphasized the significance of school culture to improving parental
engagement. The teachers expounded on the fact they do have a positive school culture at
their respective schools. In the focus group discussion, one of the parents spoke about the
school culture and how the school has to support the parents so that they can support their
children. She continued by stating that,
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Because I think a lot of it has to do with them not seeing, not being in the comfort
zone because of the language barrier whatever or social barrier, whatever, so they
don’t feel comfortable but the more they come and get empowered then they can
empower their children. I think that helps. (Focus Group Discussion, Middle
School B, December 1, 2017)
The findings from this study indicate that parents will respond to parental
engagement if they perceive of their school as having a positive and inclusive school
culture. Therefore, the conclusion can be made that there is a substantial relationship
between school culture and parental engagement.
RQ7: What is the relationship between students’ attendance and parental
engagement?
Students’ attendance is one of the themes that emerged from this study. Both
principals explained that there is a correlation between students’ attendance and parental
engagement. The teachers responded overwhelmingly that there is a relationship between
students’ attendance and parental engagement. While teachers expressed their belief that
there is a positive relationship between students’ attendance and parental engagement, the
parents’ responses represented a smaller percentage compared to the teachers. The
parents explained that school and parent communication is critical to helping parents to
become informed about students’ attendance. One principal reiterated the point that how
much value families place on education will in fact influence the students’ attendance.
However, the findings from all participants in this study do contribute to the conclusion
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that there appears to be a substantial relationship between parental engagement and
students’ attendance.
RQ 8: What is the relationship between students’ discipline and parental
engagement?
The participants in this study that include principals, teachers and parents agree
that there is a relationship between parental engagement and students’ discipline.
However, at least 50% of both the parents and the teachers’ response was that parental
engagement did not have such a positive influence on students’ behavior. Therefore, the
findings from this study indicate that there might be a relationship between students’
discipline and parental engagement but that it does not appear to be a substantial one.
RQ 9: What is the level of engagement parents have in Title I funded schools?
The principals and parent liaisons described the mandatory policies that have been
established by the federal government to enhance school and family partnerships. The
participants including teachers, parents and parent liaisons expounded on the involvement
of parents and families in parental engagement programs at Title I Schools. One principal
provided a list of the various programs at the school that promote parental involvement
and this includes the PTA and the Local School Governance. The Federal Title I Program
has afforded Title I Schools with required funding that has allowed schools to purchase
and make various programs accessible to their parents. Therefore, it can be assumed from
the participants’ responses that it seems like there is a fairly high level of parental
engagement at Title I funded schools.
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RQ10: Is there a relationship between students’ academic achievement and
parental engagement?
There was an overwhelming response from all participants that parental
engagement has a positive impact on students’ academic performance. The principal at
Middle School A stated the following:
I think in research and in parents who value education and overly communicate
that to their child not only through conversations but in support and working with
them at the table; the results are always positive in terms of how their child
performs in school. (Principal Interview, Middle School A, November 29, 2017)
Both principals agree that from their own experiences they have observed that children
whose parents are involved tend to perform better in school. One of the principals stated
the following:
Well, research and practice prove that from maximum years of working in
education that those parents who are highly engaged and aware of where their
child is academically in terms of their performance are always and will fare well
than those parents who are less engaged and do not value their education.
(Principal Interview, Middle School A, November 29, 2017)
One of the dominant themes that emerged from this study is students’ academic
outcomes. All the Title I documents emphasized the significance of promoting students’
academic performance through parental engagement. The conclusion can be made from
the findings in this study that there is a substantial relationship between parental
engagement and students’ academic performance.
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RQ11: Is there a relationship between parents’ use of the parent center and
parental engagement?
This research question was addressed by the parent liaisons, the principals,
parents and teachers. Less than 50% of parents responded positively that the parent center
has the required technological resources that they need. One principal was very forthright
in describing the resources that are available to parents in the parent center. He continued
by explaining that they provide technological resources through their parent center and
parents are always welcome to use the resources. Principal B mentioned specifically the
“Rosetta Stone” which is used by the Hispanic parents in learning how to speak English.
He remarked,
But I think you know, the parent liaisons, they provide a lot of opportunities for
that community particularly the moms to come in and get involved. Whether it’s
to use the parent resources, we also have ‘Rosetta Stone’ so we’ve got a whole
group of parents that come in and learn how to speak English. So they’re trying
you know and as they try and as they see you know their involvement in the
school impacts their child. I think they tell the story and then more people will
come. (Parent Interview, Middle School B, December 1, 2017)
Meanwhile, the parent liaison at Middle School A described the lack of adequate
resources at their parent center and the transportation challenges that their parents face in
visiting the parent center. She commented,
I think that the parent center here could play a major role if the parents have the
resources to actually come in here and use it. So parents do have to come in here
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to check things out but being that transportation is such a major issue, it’s kind of
dead. The parent resource center is kind of dead which is why it has just two
computers because maybe when the parent population increases we can get into a
bigger room or have those kinds of things. (Parent Liaison Interview, Middle
School A, November 29, 2017)
From the feedback and responses from the participants in this study it can be
concluded that one parent center is fully equipped with technology and other resources
for parents’ use. This has allowed parents to utilize these resources on a regular basis and
has ultimately encouraged increased parental engagement. Meanwhile, the other parent
center at Middle School A seems to be less adequately equipped with technological
resources. The parent liaison at that Middle School A reiterated the point that if more
computers were available for parents’ use then definitely they would see an increased use
of technology at the parent center. She further explained that more parents would become
involved if more resources were available to parents. Therefore, it can be concluded that
it appears that there is a substantial relationship between parents’ use of the parent center
and parental engagement.
RQ12: What is the relationship between the school’s funding of the parent center
and parental engagement?
The participants in this study agree that if the parent center is well funded and
equipped with numerous resources then it will influence increased parental engagement.
The principal at Middle School B and the parent liaisons expounded on the fact that their
parent center is well funded and parents and the community offer tremendous support in
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numerous ways. However, the Parent liaison at Middle School A bemoaned the fact that a
lack of technological and other resources and the absence of adequate community support
have demonstrated a negative effect on parental engagement activities and the use of the
parent center.
Both Parent Liaisons at Middle School B articulated the support and the resources
that their parent resource centers have received from their community partners. These
include Movie Nights, Hispanic Heritage Month, and donations of children’s clothing,
notebooks, food supplies and mentoring by one local church. The principal at Middle
School B described how parental engagement activities that are supported by their
community partners affect parental engagement. He stated the following:
And we do a huge job of you know Hispanic Heritage month and we’ve got this
huge luncheon at the end and the parent liaison really turns it over to the
community and it’s unbelievable. I mean they turn out and then they cook all the
food, they’re so proud of. It’s really tremendous and then we have this taste of our
local ‘city’ in the winter where it’s a big night and the same thing occurs. You
know the whole community comes and food is all over the school and entertainers
are here and kids put on academic stuff and it’s just a lot of fun. And so I think
you know, as parents that weren’t comfortable come in and see it’s not that scary
then I think you see a great positive impact that occurs as a result of that.
(Principal Interview, Middle school B, December 1, 2017)
Based on the participants’ responses and the findings from this study, the
conclusion is that the funding of the parent center will influence the level of parental

122
engagement. Therefore, it appears that there exists a relationship between the funding of
the parent centers and parental engagement.
Conclusions and Implications
The findings from this study have provided deep insight into the factors that
influence parental engagement in Title I Urban Middle schools. More specifically, this
qualitative study has revealed that the factors of school leadership, school culture and
teachers’ perceptions do have an impact on parental engagement. After conducting a
careful coding and analysis of the data from this study, several conclusions can be made
with regards to the dependent variable of parental engagement and the independent
variables. These variables do have an effect on parental engagement in Title I Urban
Middle Schools: principals’ leadership style, teachers’ perceptions of parental
engagement, school climate, schools’ use of technology in communicating with parents,
the level of parental engagement in Title I Urban Middle Schools, parents’ perceptions of
parental engagement, school culture, students’ attendance, students’ behavior, students’
academic achievement, parents use of the parent center, and schools’ funding of the
parent center.
Dominant Themes
The four most dominant themes that were derived from this study include
principals’ leadership style, technological communication, teachers’ perceptions of
parental engagement and school culture. All of the participants discussed how the
principal’s leadership style has helped to promote parental engagement. The findings
from this study indicate that a collaborative or distributed leadership style is significant to
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working and collaborating with all stakeholders. This is supported by research finding
that demonstrates that a principal’s leadership style, communication, attitudes and
expectations play a significant role in helping to shape the school’s culture and in
facilitating parental engagement (Barr & Saltmarsh, 2014). The findings from this study
especially as it pertains to the school principal in collaborating with all stakeholders and
partnering with the community is supported by the literature. Mleckzo and Kingston,
(2013) argued that when school leaders and principals practice a collaborative and
distributed school leadership and involve all stakeholders they will become more
successful in improving parental engagement. However, the conclusions from the
findings also demonstrate that a principal’s length of service at a particular school will
influence teachers and parents’ perceptions of his leadership style and his ability develop
partnerships and to improving parental engagement.
Schools’ technological communication was the most dominant theme that
emerged from the study. The principals, teachers, parent liaisons and parents all
discussed how vital it is for schools to communicate with families through various forms
of technology. The participants agreed that effective communication between the school
and families is critical to helping parents stay informed about their children’s progress
and for them to become more involved. The literature is very clear and convincing when
it comes to the effective use of school and family communication. Rogers and Wright
(2008) made an important point that technology is vital to middle school parents and it
provides them with an effective tool to actively participate in their children’s education.
They further describe the benefits of parents having the ability to remain at a distance
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while communicating with the school and their teachers. According to Rogers and
Wright, technological communication will allow parents to be involved and to continue
to fostering the independence of their adolescents and to provide a supportive
environment.
Teachers’ perception of parental engagement was another dominant theme that
emerged in this study. The majority of the teachers believed that they are very supportive
of parents; they are always willing to accommodate parent conferences and are quite
flexible in meeting the needs of students and parents. However, some parents have a
slightly different view and expressed their beliefs that teachers are not always
accommodating and sometimes are not very encouraging when it comes to parental
engagement. The literature describes the effect teachers’ perceptions can have on parental
engagement and how this can influence parents’ decision to partner with the school.
Baum and Swick (2008) claimed that when teachers display negative attitudes and are not
very cooperative with parents it might be as a result of their preconceived ideas about the
parents. They state that the teachers’ ideas and perceptions might hinder them from
engaging with parents and developing partnerships with families. The findings from this
study indicate that some teachers are not very cooperative and they are not engaged with
parents and this conclusion is supported by the literature.
School culture represents the fourth dominant theme that emerged from this
study. Principals as well as the teachers and parents emphasized the significance of
fostering a positive school culture that is inclusive and supportive of all parents and
students. The participants believed that school culture is important to promoting
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increased parental engagement and improved students’ performance. Parents agreed that
a positive school culture can be a motivating factor for them on whether or not they
should become engaged and the extent of their involvement. School culture can be quite
complex and is viewed through different lens by different people. Stoll (2002) explained
that school culture is a critical aspect and can be complicated at times. He described how
significant it is for school leaders to recognize and address the beliefs of teachers and
staff in an attempt to foster a positive school culture and school reform initiatives.
The theories that provide the theoretical framework for this research must be examined in
relation to the findings of the study in order to determine the strength and significance of
the findings.
Transformational Leadership
From the interviews that were conducted with both principals, interviews with
each parent liaison and from the focus group discussion with the parents, it was revealed
that the schools’ leaders play a critical role in promoting parental engagement. The
principals illuminated their shared leadership style and expounded on how they are able
to acquire the support, commitment and cooperation from different stakeholders. They
also have expressed their beliefs and obligation to allowing these stakeholders to not only
be a vital component of the decision making process but also to take the lead in several
school related activities and parental engagement programs. The principals have
identified a set of shared values that stakeholders have embraced in helping to foster the
vision that they have created for their schools. They hope to increase parental and family
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engagement with the goal of improving students’ academic outcomes which will help to
transform their schools into successful institutions.
Social Cognitive Theory

Social cognitive theory was quite evident from this study and it was further
demonstrated in the interviews that were conducted with the principals, both parent
liaisons’ interviews and from the teacher and parent surveys. The data that were collected
provided insight into the parents’ behavior and what motivates them to become involved
in parental engagement programs. This social cognitive theory helps to explain human
behavior and how parents’ personal experiences and environmental influences impact
their behavior. The findings from this study with regards to the behavior of parents and
their level of parental engagement are directly aligned with social cognitive theory. The
experiences that parents encountered when they were students, their interactions with
their children’s teachers and administrators, observations of other behavior as well as
their own individual environment contribute to their human behavior. This is helpful in
determining whether or not and to what extent parents are motivated to become involved
in their children’s education.
Cultural Capital Theory
Cultural capital theory is one of the theoretical frameworks for this study and its
connection to education was certainly highlighted in this study. This theory helps to
provide a clear understanding of the disparity in the education system between those
students who possess cultural capital and those who do not. The relationship between
cultural capital and education highlights serious concerns for students who are at a
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disadvantage. The Federal Government and Title I programs have identified and
recognized the inequality that exists among disadvantaged students and they have
therefore mandated Title I schools to develop and implement parental engagement
programs. Education is regarded as a pathway to success for many students, but those that
lack cultural capital are at a disadvantage. Therefore, from this study and its subsequent
findings it was evident that the majority of students at the Title I schools where this
research was conducted need extra support from schools and the Federal Government.
This support will offer students improved opportunities in order to be successful.
Therefore, these Title I schools that receive funding from the Federal Government
promote parental engagement as an effective means of supporting these students’
academic outcomes and of closing the achievement gap.
Limitations
There is one limitation present in this study that cannot be overlooked and it is the
fact that there was not a large population of parents who participated in the surveys. The
researcher collected pertinent data from numerous participants including 70 teachers, two
principals and two parent liaisons. However, it was a small number of parents who
participated in the parent survey even though the researcher made every attempt in
seeking a higher rate of participation from parents. In fact, the researcher was successful
in collecting data from only 14 parents’ surveys. In addition to that, only two parents
attended and contributed to the focus group discussion on parental engagement. Time
became a huge challenge for the researcher as she faced several obstacles and delays in
gaining access to the schools that were chosen to conduct research. Eventually, approval
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was given by the schools’ leaders but this was toward the end of the semester and closer
to the holidays. This was a time when many parents became pre occupied with other
activities and were not being focused on their children’s activities at schools. Hence,
more of them did not take the time to complete the survey instruments and return them to
the researcher. In light of the fact that this study is focused on gaining insights and
understanding into the factors that influence parental engagement, it would have been
more valuable to have access to an improved number of parents. This would allow an
increased number of parents to offer their ideas, perceptions and thoughts on parental
engagement. This would contribute useful information to the findings and the validity of
the study would have been strengthened
Recommendations
Recommendations for Local School Leaders
Parental engagement continues to be regarded by the Federal Government as a
critical initiative to improving students’ academic outcomes in Title I schools. Fullan
(1985) includes parental engagement in their lists of significant organizational variables
that contribute to effective schools. The following recommendations are made for local
school administrators:
•

According to research question number 1: school leaders should recognize and
utilize technological communication as a central component of improving
parental involvement in 21st century schools.
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• According to research question number 2: schools should provide sensitivity
training for teachers to focus on recognizing parents as equal partners in
building partnership and collaboration
•

According to research question number 2: school leaders must become
intentional about creating an environment of trust and informing parents by the
development of a comprehensive communication plan to ensure that parents
are aware of all events that impact their children.

•

According to research question number 3: administrators, teachers and staff
should develop and sustain a positive and inclusive school climate and
incorporate parents in different roles and responsibilities

• According to research question number 6: schools should regard parents and
families as equal partners and thus, they should be involved in the decision
making process at the local school level.
• According to research question number 12: school leaders should identify
community partners and business organizations that are integral to contributing
to the successful operation of the school and providing valuable resources for
students, teachers and parents.
Recommendations for School District Level Leadership
There are numerous recommendations for leaders and administrators at central
office that can be adopted in an effort to promote, develop, improve and sustain an
effective parent and family involvement program. These recommendations can contribute
to a healthy and successful school with improved students’ outcomes. These are:
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• Redefine the parental engagement program with an emphasis on electronic
communication so that that parents and families can become more involved by
utilizing more technological devices with their teachers and local schools.
• Provide training for parents, families and community stakeholders on effective
communications and partnering skills with schools.
• Survey teachers, families, administrators and community stakeholders to obtain
ideas and interests on how to create a diverse and effective parental
involvement program.
• Provide regular training and assistance in helping families navigate the
school’s system and understanding requirements for their children’s promotion
and graduation.
• Offer professional development to all teachers and staff on parental and family
involvement activities and how to form partnerships with the families and the
community.
• Ensure effective and timely communication to parents and families on the
district’s website by providing information in languages that all families can
understand.
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Policy Recommendations
State educational agencies and other local governing bodies can legislate and
implement statues and establish policies to ensure the enactment of research based
parental involvement programs in all schools. These are:
• Authorize laws that mandate professional development of school district
officials and local school leaders including but not limited to the
superintendent and principals to develop, support and maintain effective parent
involvement programs.
• Adopt laws and policies that offer protection for all families and guarantee that
employers provide adequate time to all their employees to attend school related
activities at their children’s schools.
• Authorize the redefinition and use of parental engagement and its programs by
all educational agencies and stakeholders to include and incorporate an
emphasis on parental involvement and communication through electronic
means.
• Mandate all local educational agencies to create educational programs and
training for parents and families including GED.
Research Recommendations
Parental engagement remains a central component of how schools can improve
student academic outcomes. Therefore, future research in this area is recommended to
garner deeper insights into this topic.
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• This study can be replicated by employing a greater number of parents in
participating in the surveys.
• Replicate this study and utilize open ended interviews of some parents as one
of the data sources to obtain deeper insights and understanding of parental
engagement..
• This study could be replicated to include a focus group discussion of a diverse
group of students as one of the data sources. .
• Conduct future research on parental engagement with a concentration on
technology and communicating solely through electronic devices to determine
its influence on parental involvement.
• Design a study that targets specific minority groups like Latino parents and
families to examine their perceptions, expectations, practices and participation
in parental engagement programs and its effect on students’ academic
outcomes.
Summary
The completion of this qualitative study generated deep insights, invaluable
information and extrapolated findings that contribute to and corroborate with the body of
research on parental engagement. This qualitative study was undertaken to examine how
the factors of school leadership, school culture and teachers’ perceptions influence
parental engagement in Title I Urban Middle schools and the findings substantiated the
influence of these factors. The results of all the data sources documented and established
the significant impact of school leadership, school culture and teachers’ perceptions on
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parental engagement. The open ended interviews of both principals proffered a wealth of
information on how their leadership and guidance was instrumental in advocating for,
promoting and collaborating with all stakeholders to advance and strengthen parental
engagement. Their ability to motivate and empower staff, to foster capacity and cultivate
and maintain relationships was influential in creating and fostering parental engagement.
School culture and its significance to parental engagement was revealed and highlighted
from the document analysis, teachers’ and parents’ surveys, interviews and focus group
discussions. Different participants expounded on how the school emphasizes and
accentuates the significance of cultivating and upholding a positive school culture in
order to reinforce parental engagement. Vital information was extracted from the
teachers’ surveys and from the interviews that elucidated the relation between teachers’
perceptions and parental engagement. This illustrates and confirms that teachers’
communications, interactions and collaborations with parents and families do influence
parental engagement. This study also yielded insights into the teacher’s influence and
ability to take control of, their contribution and influence in helping to shape how the
parents perceive and participate in parental involvement programs.
This research underlines and validates the relationships that exist between the
dependent variable of parental engagement and the independent variables. More
specifically, an exploration and analysis of the data revealed that principals’ leadership
style, teachers’ perceptions of parental engagement, school culture, schools’ use of
technology in communicating, parents’ perceptions of parental engagement, school
climate, students’ attendance, students’ behavior, , parents’ use of the parent center,
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students’ academic achievement, schools’ funding of the parent center and the level of
parental engagement in urban middle schools all have an effect on parental engagement.
This qualitative study achieved its purpose and unearthed noteworthy and significant
information on parental engagement and it contributes to the body of research on parental
engagement. Additionally, applicable recommendations were made toward educational
leaders at central office and local administrators who are charged with constructing and
sustaining effective parental engagement programs. Finally, policy recommendations
were made to state educational agencies that are charged with the responsibility of
crafting and designing educational programs that are equitable, justifiable and fair to
meet the needs of all the children in the state. These policy recommendations will seek to
implore state agencies to formulate statutes and policies to address the challenges that
minority students face at Title I schools. These strategies and procedures will help to
establish parental engagement practices and programs that are focused on improving
students’ academic outcomes and closing the achievement gap of minority students
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Coding Matrix

Parent
Coordinator
Interview
x

Teacher
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Parent
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Document
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Title I
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x

Observations
at Parent
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Research
Questions
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Parent
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x
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Questions
RQ6. What is the
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Principal
Interview
x

RQ8. Is there a
relationship between
students’ discipline
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x

RQ9. How does the
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x
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significant
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engagement?

x
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x

x
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x

x
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X

x
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Surveys
x

x

X

X
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at Parent
Centers
x
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X

x

X

x

x

x

x

x

x

x

x

x

x

APPENDIX B
Teachers’ Survey Protocol
Introduction
The following document will be administered in the form of a survey. You will be required to
respond to a number of questions. Questions will pertain to your experiences as a teacher and to
parental engagement activities at your school.
All responses will remain confidential. Please answer each question to the best of your ability.
Your time and cooperation are greatly appreciated. Thank you for your time.
Description of the Study
This study will identify how the factors of school leadership, school culture and teachers’
perceptions affect parental engagement in two Title I Urban Middle Schools. This study will
further investigate the strategies and programs that have an impact on parental engagement and to
determine how these can be used to improve parental engagement in Title I Urban Middle
Schools.

1. Please fill in your initials; (first, middle, and last)__________________________
2. Name of your school; _________________________________________________.
3. Please select one of the following:

Male

4. American Indian/Native Alaskan □

Asian □

Hispanic/ Latino □

Female
Black/African American □

Native Hawaiian/Pacific Islander □

White □

5. What grade level do you teach?
grade 6

grade 7

grade 8

6. How many years have you been teaching?
1–5
7.

6 – 10

11 – 15

16 or more

How many years have you been teaching at this school?
1-5

6 – 10

11 - 15
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16 or more

APPENDIX C
Teacher’s Survey Questions
Please answer “always, sometimes or never” to the following questions.
Please provide only one response per question.
Questions

Always

(RQ1) 1. Our principal recognizes the
importance of parental
engagement and therefore places
emphasis on parental engagement
(RQ1) 2. Our principal creates and develops
programs to encourage parental
engagement
(RQ2) 3. Our principal provides opportunities
for parents to be involved in the
decision making process of the
school
(RQ2) 4. I believe teachers recognize the
importance of parental engagement
and they do encourage parental
engagement
(RQ2) 5. I believe teachers will change their
schedule to accommodate parental
engagement
(RQ 3) 6. I believe our school welcomes and
values all parents
(RQ 3) 7. I believe our school has a warm and
inviting environment for all parents
(RQ 4) 8. Our school uses various forms of
technology to communicate with
parents; this includes emails, phone
calls, podcasts, newsletters, text
messages, twitter and websites
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Sometimes

Never
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Always
(RQ5) 9. I believe parents who are engaged in
their children’s education can have a
positive impact on the students’
academic performance
(RQ 6)10. Our school recognizes the
significance of building
partnerships with parents and
families
(RQ 7)11. I believe when parents are engaged in
their children’s education, this has a
positive impact on their attendance
(RQ8) 12. The school encourages and
implements regular and consistent
communication with parents in an
effort to Improve students’ behavior.
(RQ8) 13. The school provides parents with
information and resources to help
support students who have
disciplinary problems.
(RQ10)14. When students receive parental
support in their learning, they
demonstrate more interest in their
academics
(RQ10)15. The school provides teachers with a
variety of educational resources that
they utilize to help in informing
parents concerning their children’s
academic studies
(RQ10)16. The school provides parents with
academic progress reports of their
children and they emphasize the
importance of parents becoming
engaged in their children’s learning

Sometimes

Never

APPENDIX D
Parents’ Survey Protocol

Introduction
The following document will be administered in the form of a survey. You will be
required to respond to a number of questions. Questions will pertain to your experiences
as a parent and to the parental engagement activities at your child’s school.
All responses will remain confidential. Please answer each question to the best of your
ability.
Your time and cooperation are greatly appreciated. Thank you for your time.
Description of the Study
This study will identify how the factors of school leadership, school culture and teachers’
perceptions affect parental engagement in two Title I Urban Middle Schools. This study
will further investigate the strategies and programs that have an impact on parental
engagement and to determine how these can be used to improve parental engagement in
Title I Urban Middle Schools.

1. Please fill in your initials; (first, middle, and last)
2. Name of your school
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APPENDIX E
Parents’ Survey Questions

Parents Demographics
Please mark one response only that best pertains to you and your family.
Please mark the appropriate box only.
1. Parents’ Level of Education Reached
a. I completed high school or I have a GED
b. I completed technical certification or I have an associate degree
c. I completed a bachelor’s degree program
d. I completed a graduate program
e. I completed a post graduate degree; (i.e. Doctorate, Law, Medical or other)
f. I have another form of education not listed; Please state
2. Parents’ Socioeconomic Level
a. My child(ren) receive free or reduced lunch
b. I pay the full price for my child(ren)’s lunch
3. Parents’ Race
a. Asian Pacific Islander
b.

Black or African American ( Non-Hispanic)

c. Hispanic or Latino
d. Native American or American Indian
e. White ( Non-Hispanic)
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4. Primary Home Language
a. English
b. Spanish
c. Other ( Pease state)

Please answer “always, sometimes or never” to the following questions.
Parents’ Surveys
(RQ1) 1. The school’s principal attends Title I Parent
Meetings and encourages parents to be involved
in their children’s education
(RQ2) 2. Teachers keep me informed and they provide
Regular progress reports of my child(ren)
(RQ2) 3. Teachers are very flexible and they will
change their schedule to accommodate meeting
me to discuss my child(ren)’s progress
(RQ2) 4. I believe the teachers want me to participate in
my children’s education and they provide
encouragement and support.
(RQ3) 5. The school staff recognizes and respects my
ethnicity and culture
(RQ3) 6. The school has a warm and inviting
environment and this sparks my interest and
enthusiasm in becoming more involved
(RQ3) 6. I feel valued and welcome when I visit the
school
(RQ4) 7. I receive regular and consistent communication
from the school
(RQ4) 8. I receive communication from the school in
several different formats; this includes emails,
text messages, telephone calls, newsletters and
school and teacher websites
(RQ6) 9. The school communicates with me through a
language I can understand
(RQ6)10. I am encouraged by the teachers and the school
leadership to communicate my concerns and
questions that relate to my child(ren)’s
education.

Always

Sometimes

Never
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Parents’ Surveys
(RQ6)11. I am more interested in participating in school
activities and to become more involved in my
children’s education if I believe the school and
the teachers value my support and my input
(RQ7)12. My parental involvement helps me to monitor
my child’s attendance
(RQ8)13. Being involved helps me to be in constant
communication with the school and to monitor
my child’s behavior
(RQ10)14. Through parental engagement I help my child
with homework and ensure that his/her
assignments are done
(RQ11)15. The Parent Center is equipped with educational
resources to help me in supporting my
child(ren)’s education
(RQ11)16. The Parent Center has technology available so
that I can utilize it to stay informed of my
child(ren)’s grades and their progress
(RQ12)17. I receive support from the staff at the Parent
Center and they help me to understand my
child(ren)’s grades and how the education
system
works

Always

Sometimes

Never

APPENDIX F
Principal’s Interview Protocol
Introduction
The following document will be administered in the form of an interview. You will be required to
respond to a number of questions. Questions will pertain to your experiences as the principal and
to the parental engagement activities at your school.
All responses will remain confidential. Please answer each question to the best of your ability.
Your time and cooperation are greatly appreciated. Thank you for your time.
Description of the Study
This study will identify how the factors of school leadership, school culture and teachers’
perceptions affect parental engagement in two Title I Urban Middle Schools. This study will
further investigate the strategies and programs that have an impact on parental engagement and to
determine how these can be used to improve parental engagement in Title I Urban Middle
schools.
Principal’s Interview Protocol
Time of Interview:
Date:
Place:
Interviewee:
Position of Interviewee:
1. Please fill in your initials; (first, middle and last)_____________________
2. Name of your school: ___________________________________________
3. Pease select one of the following:

Male □

Female

□

4. American Indian/Native Alaskan □
Asian □ Black/African American □
Hispanic / Latino □
Native Hawaiian/Pacific Islander □
White □
5. How many years have you been a principal?
1–5 □
6 – 10 □

over 10

□

6. How many years have you been a principal at this school?
1–5 □
6 – 10 □
over 10

□
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APPENDIX G
Principal’s Interview Questions

(RQ1)

1.

How would you describe your leadership style?

(RQ1)

2.

How does a principal’s leadership style impact parental engagement?

(RQ1)

3. What is your philosophy on education?

(RQ2)

4.

Describe the teachers’ perceptions of parental engagement and whether or
not they do have an impact on parental engagement.

(RQ2)

5.

Is the level of parental engagement affected by teachers’ attitudes and
beliefs about parental engagement?

(RQ3)

6.

What is the school’s vision and how does it incorporate parental
engagement?

(RQ3)

7. How would you describe your school’s climate?

(RQ3)

8.

How does a school’s climate affect parental engagement?

(RQ4)

9.

Describe how the school communicates with its parents and the
community

(RQ4) 10.

How do the school’s communication methods influence parental
engagement?

(RQ5) 11.

Describe how parents’ perceptions of parental engagement impact their
actual level of engagement

(RQ6) 12.

Describe your school’s culture.

(RQ6) 13.

What kind of impact does the school’s culture have on parental
engagement?

(RQ7) 14.

How does parental engagement influence students’ attendance?
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(RQ8) 15.

How do the parents’ involvements in their children’s education affect their
discipline and behavior at school?

(RQ9) 16.

As the principal, how do you implement the Federal Title I Guidelines
and what is the influence on the level of parental engagement at your
school?

(RQ9) 17.

What are the school’s priorities in terms of programs and resources and
how do they utilize Federal Title I Funds?

(RQ10) 18.

Describe the impact if any that parental engagement has on students’
academic performance in school.

(RQ10) 19.

How would you describe the academic achievement of students whose
parents are engaged in their education compared to other students whose
parents are not engaged?

(RQ11) 20.

What kinds of technological resources are provided by the school to be
used by 21st century teachers?

(RQ11) 21. How does the parents’ use of the parent center influence their level of
parental engagement?
(RQ11) 22. Describe the school’s philosophy and their investment of federal funds to
provide a parent center for families to utilize.
(RQ12) 23. Describe the funding of the Parent Center in terms of the resources that are
available to parents and how does this affect their level of engagement?
(RQ12) 24. Does the school believe that the parent center provides a positive return in
terms of improved parent engagement and their impact on students overall
discipline, attendance and performance.

APPENDIX H
Parent Center Liaison Interview Protocol
Introduction
The following document will be administered in the form of an interview. You will be
required to respond to a number of questions. Questions will pertain to your experiences
as the Parent Center Coordinator and to the parental engagement activities at your school.
All responses will remain confidential. Please answer each question to the best of your
ability.
Your time and cooperation are greatly appreciated. Thank you for your time.
Description of the Study
This study will identify how the factors of school leadership, school culture and teachers’
perceptions affect parental engagement in two Title I Urban Middle Schools. This study
will further investigate the strategies and programs that have an impact on parental
engagement and to determine how these can be used to improve parental engagement in
Title I Urban Middle schools.
Parent Center Liaison’s Interview Protocol
Time of Interview:
Date:
Place:
Interview:
Interviewee:
Position of Interviewee:
1. Please fill in your initials; (first, middle and last)
2. Name of your school:
3. Date
4. Please select one of the following:

Male □
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Female □
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5. American Indian/Native Alaskan □
Asian □
Black/African American □
Hispanic / Latino □
Native Hawaiian/Pacific Islander □ White □
6. How many years have you been teaching/ working in education?
1-5 □
6 – 10 □
11 – 15 □
16 or more □
7. How many years have you been teaching/working at this school?
1-5 □
6 – 10 □
11 – 15 □
16 or more □
8. How many years have you been working as the Parent Center Coordinator at this
school?
1-5 □
6 – 10 □
11 – 15 □
16 or more □

APPENDIX I
Parent Center Liaison Interview Questions
Please answer these questions to the best of your ability
(RQ1) 1. How would you describe the leadership style of the principal?
(RQ1) 2. How do parental engagement activities that the school develops and
implements affect the level of parental engagement?
(RQ2) 3. Describe the teachers’ attitude toward parental engagement and explain
whether or not or how they encourage parents to utilize the parent center.
(RQ3) 4. How does the school climate affect parental engagement?
(RQ3) 5. Does the school value and welcome all families regardless of their cultures?
(RQ4) 6. How would you describe the different methods that the school uses to
communicate with parents?
(RQ4) 7. Explain to what extent parents make use of technology at the parent
center and what kinds of technology are available to them.
(RQ4) 8. How does the school ensure that all parents and families understand the
school’s communication about their children’s progress?
(RQ5) 9. How would you describe parents’ perceptions’ toward parental engagement?
(RQ6) 10. How would you describe the school’s culture and its impact if any on
parental engagement?
(RQ6) 11. How do parents perceive the school’s culture?
(RQ9)12. How does the school leadership implement Federal Title I guidelines with
fidelity?
(RQ11)13. Describe the kinds of educational resources that are available to teachers
and how do these impact parental engagements?
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(RQ 11) 14. What role if any does the Parent Center play in increasing the level of
parental engagement? How?
(RQ 11) 15.

How do teachers change their schedules to accommodate parents and
encourage parental engagement?

(RQ11) 16.

Explain how parents utilize the resources at the Parent Center; how do
these resources affect their level of parental engagement?

(RQ11) 17.

What do you think is important to parents in terms of parental engagement
and what influences their level of engagement?

(RQ11) 18.

Describe the approximate number of parents who utilize the Parent Center
on a daily basis and state whether or not parents believe that the center is
providing a useful service.

(RQ11) 19.

Describe the kinds of parent meetings that are held at the parent Center
and their frequency. What would be an approximate average number of
parents who attend the meetings?

(RQ11) 20.

Explain your role as a Parent Center Coordinator and what influence it
has on parental engagement.

(RQ12) 21.

Describe the role of the principal in terms of providing funding for the
Parent Center.

(RQ12) 22.

Are there any other resources that parents have requested or desired for
use at the Parent Center that are currently not available? Explain

APPENDIX J
Parents’ Focus Group Protocol
Introduction
You will be required to respond to a number of questions and participate in a
discussion. Questions will pertain to your experiences as a parent and to the parental
engagement activities at your child’s school.
All responses will remain confidential. Please answer each question to the best of
your ability.
Your time and cooperation are greatly appreciated. Thank you for your time.
Description of the Study
This study will identify how the factors of school leadership, school culture and
teachers’ perceptions affect parental engagement in two Title I Urban Middle
Schools. This study will further investigate the strategies and programs that have an
impact on parental engagement and to determine how these can be used to improve
parental engagement in Title I Urban Middle Schools.
1. Please fill in your initials; (first, middle, and last)
2. Name of your school:
3. Date
4. Time of Focus group discussion:
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APPENDIX K
Focus Group Discussion Questions

(RQ1) 1. How would you describe the principal’s initiatives to improve parental
engagement?
(RQ2) 2. How do teachers promote high levels of parent involvement in their
students’ education?
(RQ3) 3. What are some challenges that principals face in developing parental
engagement Programs?
(RQ4) 4. How can the school use technology to improve parental engagement?
(RQ5) 5. What challenges do parents face that affect their level of engagement?
(RQ6) 6. What resources, supports, expertise and other factors would make the
biggest difference in increasing parent involvement?
(RQ6) 7. What are some of the parental engagement activities at this school that you
believe are successful? Why are they successful?
(RQ7) 8. How would parental engagement activities affect students’ attendance at this
school?
(RQ10) 9. How does parental engagement affect students’ academic achievement?
(RQ11) 10. How effective is the use of the Parent Center in increasing parental
engagement?

152

REFERENCES
Adams, G. R., & Berzonsky, M. D. (Eds.). (2003). Blackwell handbook of adolescence.
Malden, MA: Blackwell.
Agar, M. H. (1980). The professional stranger, An informal introduction to professional
ethnography. New York Academic Press
Ammann, T. (2001). Parents and cartoons help bridge Delaware’s digital divide.
Learning & Leading with Technology, 28(5), 42-47.
Astone, N., & McLanahan, S. (1991). Family structure, parental practices and high
school completion. American Sociological Review, 56(3), 309–320.
Auerbach, S. (2009). Walking the walk: Portraits in leadership for family engagement
in urban schools. School Community Journal, 19(1), 9 -31.
Avolio, B. J., & Bass, B. M. (1988). Transformational leadership, charisma, and beyond. In J. G.
Hunt, B. R. Baliga, H. P. Dachler, & C. A. Schriesheim (Eds.), Emerging Leadership Vistas
(pp.29-49). Lexington, MA: Lexington Books.

Baker, A. J., Kessler-Sklar, S., Piotrkowski, C. S., & Parker, F. L. (1999). Kindergarten
and first grade teachers’ reported knowledge of parents’ involvement in their
children’s education. The Elementary School Journal, 99(4), 367-383.
Baker, A. J. L. (2000). Making the promise of parent involvement a reality. The High
School Magazine, 7(5), 14-17.

153

154
Balli, S. J., Demo, D. H., & Wedman, J. F. (1998). Family involvement with children’s
homework. An Intervention in the Middle Grades Family Relations, 47(2), 149–
157.
Bandura, A. (1977a). Self-efficacy: Toward a unifying theory of behavioral change.
Psychological Review, 84 (2), 191-215.
Bandura, A. (1977b). Social learning theory. Englewood Cliffs, NJ: Prentice-Hall.
Bandura, A. (1985). Observational learning. In S. Sukemune (Ed.), Advances in social
learning theory. Tokyo, Kaneko-shoho.
Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Englewood Cliffs, NJ: Prentice-Hall.
Bandura, A. (1998). Health promotion from the perspective of social cognitive theory.
Psychology and Health, 13, 623-649.
Bandura, A. (1999). A social cognitive theory of personality. In L. Pervin & O. John
(Ed.), Handbook of personality (2nd ed., pp. 154-196). New York: Guilford
Publications.
Barber, B. K., & Olsen, J. A. (2004). Assessing the transitions to middle and high school.
Journal of Adolescent Research. 19 (3).
Barber R. J., Patin D. (1997). Parent involvement: A two-way street. Schools in the
Middle, 6(4), 31–33. 24.
Barr, J., & Saltmarsh, S. (2014). It all comes down to the leadership. The role of the
school principal in fostering parent-school engagement; Educational Management
Administration & Leadership, 42(4), 491-505.

155
Bass, B. (1985). Leadership and performance beyond expectations. New York: The Free
Press.
Bass, B. (2008).The bass handbook of leadership: Theory, research, and managerial
Applications (4th ed.). New York: Free Press.
Bass, B. M. (1998). Transformational leadership: Industrial, military, and educational
impact. Mahwah, NJ: Lawrence Erlbaum Associates.
Bass, B. M., & Avolio, B. J. (1994). Improving organizational effectiveness through
transformational leadership. Thousand Oaks, CA: Sage Publications.
Baum, A. C. & Swick, K. J. (2008). Dispositions toward families and family
involvement: Supporting pre-service teacher development. Early Childhood
Education Journal, 35(6), 579-584.
Bigalow, L. (2003). Taking the web site reins. Learning & Leading with Technology, 31
(1), 54-57.
Bourdieu, P. (1974). The school as a conservative force. In J. Eggleston (ed.),
Contemporary research in the sociology of education. London: Methuen. Google
Scholar.
Bourdieu, P. (1979). Distinction: A social critique of the judgment of taste. Harvard
University Press.
Bowen, N., & Bowen, G. (1999). Effects of crime and violence in neighborhoods and
schools on the school behavior and performance of adolescents. Journal of
Adolescent Research, 14(3), 319-342.

156
Brand, S., Felner, R., Shim, M., Seitsinger, A., & Dumas, T. (2003). Middle school
improvement and reform: Development of validation of a school-level assessment
of climate, cultural pluralism and school safety. Journal of Educational
Psychology, 95, 570-588.
Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature
and design. Cambridge, MA: Harvard University Press.
Brown, P. C. (1989). Involving parents in the education of their children. ERIC
Clearinghouse on Elementary and Early Childhood Education, 308(398), 3.
Burns, J. M. (1978). Leadership. Manhattan, NY: HarperCollins Publishers.
Caplan, J. G. (2000). Building strong family-school partnerships to support high student
Achievement. The Informed Educator Series. Arlington, VA: Educational
Research Service.
Catsambis, S. (1998). Expanding the knowledge of parental involvement in secondary
education: Effects on high school academic success. Baltimore, MD: Center for
Research on the Education of Students Placed At Risk, Johns Hopkins University.
Chen, J. (2008). Grade level differences: Relations of parental, teacher and peer support
to academic engagement and achievement among Hong Kong students. School
Psychology International, 29, 183-198.
Cohen, J., McCabe, E., Michellia, N., & Pickeral, T. (2009). Teachers College Record,
111(1), 180–213.
Cole, N. L. (2016). What is cultural capital? Do I have it? An overview of the concept.
Retrieved from https://www.thoughtco.com/what-is-cultural-capital-do-i-have-it3026374

157
Coleman, J. (1991). Parental involvement in education. Policy perspective series.
Washington, DC: Office of Educational; Research and Improvement.
Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five
approaches (2nd ed.). Thousand Oaks, CA: Sage.
Creswell, J. W. (2008). Educational research, planning, conducting, and evaluating
quantitative and qualitative research. Upper Saddle River, NJ: Pearson/Merrill
Prentice Hall.
Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five
Approaches (3rd ed.). Washington DC: Sage Publications.
Darling-Hammond, L. (1997). The right to learn: A blueprint for creating schools that
Work. San Francisco: Jossey-Bass.
Dauber, S. L., & Epstein, J. L. (1989). Parents’ attitudes and practices of involvement in
inner-city elementary and middle schools. Baltimore, MD: Johns Hopkins
University, Center for Research on Elementary and Middle Schools.
Dearing, E., Kreider, H., Simpkins, S., & Weiss, H. B. (2006). Family-involvement in
school and low-income children’s literacy: Longitudinal association between and
within families. Journal of Educational Psychology, 98(4), 653 –664.
Desforges, C., & Abouchaar, A. (2003). The impact of parental involvement, parental
support and family education on pupil achievement and adjustment: A literature
review. London: Department for Education and Skills.
Eccles, J. S., & Harold, R. D. (1993). Parent-school involvement during the early
adolescent years. Teachers College Record, 94(3), 568-587.

158
Eccles, J. S., & Harold, R. D. (1996). Family involvement in children's and adolescents’
schooling. In A. Bloom & J. F. Dunn (Eds.), Family-school links: How do they
affect educational outcomes (pp. 3-34). Mahwah, NJ: Erlbaum.
Eccles, J. S. (2004). Schools, academic motivation, and stage–environment fit. In R. M.
Lerner & L. D. Steinberg (Eds.), Handbook of adolescent psychology (2nd ed.,
pp. 125–153). New York: Wiley.
Education Alliance. (2008). School, family, and community partnerships: Excerpts from the
knowledge loom. Educators sharing and learning together. Retrieved from
http://knowledgeloom.org

Elementary and Secondary Education Act. (1965). Retrieved from https://www2.ed.gov/
documents/essa-act-of-1965.pdf
Emanique, J. M., & Davis, J. E. (2009). Parental influence, school readiness and early
academic achievement of African American boys. The Journal of Negro
Education, 78(3), 260-276, 362-363.
Englund, L., Luckner, A. E., Whaley, A. E., & Egeland, B. (2004). Children’s
achievement in early elementary school: Longitudinal effects of parental
involvement, expectations, and quality of assistance. Journal of Educational
Psychology, 96(4), 723–730.
Epstein, J. L. (1987). Toward a theory of family-school connections: Teacher practices
and parent involvement. In K. Hurrelman, F. Kaufmann, & F. Losel (Eds.), Social
intervention: Potential and constraints (pp. 121-136). New York: Aldine.

159
Epstein, J. L. (1990). School and family connections: Theory, research, and Implications
for integrating sociologies of education and family Marriage and Family Review,
15, 99-126.
Epstein, J. L. (1995). School/family/community partnerships: Caring for the children we
share. Phi Delta Kappan, 76, 701-712.
Epstein, J. L. (2004). Meeting NCLB requirements for family involvement. National
Middle School Association, 8(1), 14 -17.
Epstein, J. L. (2005). Attainable goals. The spirit and letter of no child left behind act on
parental involvement. Sociology of Education, 78(2), 179- 182.
Epstein, J. L. (2010). School, family, and community partnerships: Preparing educators
and improving schools (2nd ed.). Philadelphia, PA: Westview Press.
Epstein, J. L., Clark, L., Salinas, K. C., & Sanders, M. (1997). Scaling up school-familycommunity connections in Baltimore: Effects on student achievement and
attendance. Baltimore, MD: CRESPAR and the Center on School, Family and
Community Partnerships, Johns Hopkins University.
Epstein, J. L., & MacGiver, D. J. (1990). Education in the middle grades: Overview of
national practices and trends. Columbus, OH: National Middle School
Association.
Epstein, J. L., & Salinas, K. C. (2004). Partnering with families and communities.
Educational Leadership, 61(8), 12 -17.
Epstein, J. L., & Sanders, M. G. (2006). Prospects for change: Preparing educators for
school, family, and community partnerships. Peabody Journal of Education,
81(2), 81-120.

160
Epstein, J. L., & Sheldon, S. B. (2002a). Improving student behavior and school
discipline with family and community involvement. Education and Urban
Society, 35(1), 4-26.
Epstein, J. L., & Sheldon, S. B. (2002b). Present and accounted for: Improving student
attendance through family and community involvement. Journal of Educational
Research, 95(5), 308-318.
Every Student Succeeds Act (ESSA). (2015). Retrieved from https://www.ed.gov/ESSA
Fan, X., & Chen, M. (2001). Parental involvement and students' academic achievement:
A meta-analysis. Educational Psychology Review, 13, 1-22.
Fege, A., & Foster, A. (2011). Building powerful partnerships with parents and
communities: Integrating 21st century community learning centers with education
change and reform. The Expanded Learning and After School Project. Retrieved
from http://www.expandinglearning.org/
Ferlazzo, L., & Hammond, L. A. (2009). Building parent engagement in schools. Santa
Barbara, CA: Linworth.
Ferrara, M. M., & Ferrara, P. J. (2005). Parents as partners: Raising awareness as a
teacher preparation program. The Clearing House, 79(2), 77-82.
Fish, T. (2003). Building a web site from the inside. Learning & Leading with
Technology, 30(5), 46-49.
Flaxman, E., & Inger, M. (1991). Parents and schooling in the 1990’s. The ERIC Review,
1(3), 2-6.

161
Fullan, M. (1998). Leadership for the 21st century—breaking the bonds of dependency.
Educational Leadership, 55(7), 6-10.
Fullan, M. (2001). Leading in a culture of change. San Francisco: Jossey-Bass.
Fullan, M. (2002). Principals as leaders in a culture of change. Paper prepared for the
Ontario Institute for Studies in Education, University of Toronto.
Fullan, M., & Hargreaves, A. (1996). What’s worth fighting for in your school? New
York: Teachers College Press.
Gall, M. D., Gall, J. P., & Borg, W. R. (2003). Educational research: An introduction
(7th ed.). Boston: Allyn-Bacon.
Georgia Department of Education. (2007). School climate and STAR rating. Retrieved
from http://www.gadoe.org/Georgia-Insights/Pages/School-Climate-StarRating.aspx
Georgia Department of Education [GADOE]. (2016). School improvement/federal
programs. Retrieved from http://www.gadoe.org/School-Improvement/ FederalPrograms/title-i/ Documents/Title%20I,%20Part%20A/Title%20I%20
Handbook.pdf
Gestwicki, C. (2007). Home, school, and community relations (6th ed.). Clifton
Park, NY: Thomson Delmar Learning.
Glasser, W. (1998). Choice theory: A new psychology of personal freedom. New York:
HarperCollins.
Governor’s Office of Student Achievement. (2016). Report card. Retrieved from
https://gosa.georgia.gov/report-card

162
Green, C. L., Walker, J. M. T., Hoover-Dempsey, K. V., & Sandler, H. M. (2007).
Parents’ motivations for involvement in children's education: An empirical test of
a theoretical model of parental involvement. Journal of Educational Psychology,
99(3), 532-544.
Greenwood, G. E., & Hickman, C. W. (1991). Research and practice in parent
involvement: Implications for teacher education. Elementary School Journal,
91(3), 279-288.
Griffith, J. (1998). The relation of school structure and social environment to parent
involvement in elementary schools. The Elementary School Journal, 99, 1.
Grolnick, W. S., Price, C. E., Beiswenger, K. L., & Sauck, C. C. (2007). Evaluative
pressure in mothers: Effects of situation, maternal, and child characteristics on
autonomy supportive versus controlling behavior. Developmental Psychology, 43,
991–1002.
Gruenert, S., & Whitaker, T. (2015). School culture rewired: How to define, assess and
transform it. Alexandria, VA: ASCD.
Gutman, L., & Midgley, C. (2000). The role of protective factors in supporting the
academic achievement of poor African American students during the middle
school transition. Journal of Youth and Adolescence, 29(2), 223–248.
Haarman, G. B. (2011). School refusal behavior: Children who can’t or won’t go to
school. Louisville, KY: Education and Consultation Press.

163
Harris, A. (2006). Opening up the “black box” of leadership practice: Taking a
distributed leadership perspective. International Studies in Educational
Administration (Commonwealth Council for Educational Administration &
Management [CCEAM]), 34(2), 37-45.
Henderson, A. (1987). The evidence continues to grow: Parent involvement improves
student achievement--an annotated bibliography. Columbia, MD: National
Committee for Citizens in Education.
Henderson, A., & Berla. N. (1994). A new generation of evidence: The family is crucial
to student achievement. Harvard Educational Review, 64(2), 195–208.
Henderson, A., & Mapp, K. L. (2002). A new wave of evidence: The impact of school,
family, and community connections on student achievement. Austin, TX: National
Center for Family and Community Connections with Schools, Southwest
Educational Development Laboratory.
Henderson, A., Mapp, K., Johnson, V., & Davies, D. (2007). Beyond the bake sale: The
essential guide to family-school partnerships. New York: New York Press.
Henrich, C. C. (2010). Head start’s perennial leadership on parental engagement.
(NHSA). Dialog Briefs, 13(2). Retrieved from https://eclkc.ohs.acf.hhs.gov/
school-readiness/article/pfce-interactive-framework
Henrich, C. C., & Blackman-Jones, R. (2006). Parent involvement in preschool. In E. F.
Zigler, W., S. Gilliam, & S. M. Jones (Eds.), A vision for universal preschool
education (pp. 149-168). Cambridge, MA: Cambridge University Press.

164
Hickman, G. P., Bartholomew, M., & Mathwig, J. (2007). The differential development
trajectories of rural high school dropouts and graduates: Executive summary.
Phoenix, AZ: The College of Teacher Education and Leadership at the Arizona
State University at the West Campus.
Hill, N. E., & Chao, R. K. (2009). Families, schools, and the adolescent: Connecting
research, policy, and practice. New York: Teachers College.
Hill, N., & Taylor, L. (2004). Parental school involvement and children’s academic
achievement: Pragmatics and issues. Current Directions in Psychological Science,
13(4), 161-164.
Hill, N., & Tyson, D. (2009). Parental involvement in middle school: A meta-analytic
assessment of the strategies that promote achievement. Developmental
Psychology; American Psychological Association, 45(3), 740–763.
Hill, N. E., Tyson, D. F., & Bromell, L. (2009). Parental involvement in middle school:
Developmentally appropriate strategies across SES and ethnicity. In N. E. Hill &
R. K. Chao (Eds)., Families, schools, and the adolescent: Connecting research,
policy, and practice (pp. 1-15). New York: Teachers College Press.
Hoover-Dempsey, K. V., & Sandler, H. M. (1995). Parental involvement in children's
education: Why does it make a difference? Teachers College Record, 97, 310-31.
Hoover-Dempsey, K.V., & Sandler, H. M. (1997). Why do parents become involved in
their children's education? Review of Educational Research, 67, 3-42.
Hoover-Dempsey, K. V., & Sandler, H. M. (2007). Parents’ motivations for involvement
in children’s education: An empirical test of a theoretical model of parental
involvement. Journal of Educational Psychology, 99, 532-544.

165
Hoover‐Dempsey, K., Walker, J., Sandler, H., Whetsel, D., Green, C., Wilkins, A., &
Closson, K. (2005). Why do parents become involved? Research findings and
implications. The Elementary School Journal, 106(2), 105-130.
Ho Sui-Chu, E., & Willms, J. D. (1996). Effects of parental involvement on eighthgrade achievement. Sociology of Education, 69(2), 126–141.
Izzo, C., Weisberg, R., Kasprow, W., & Fendrich, M. (1999). A longitudinal assessment
of teacher perceptions of parent involvement in children’s education and school
performance. American Journal of Community Psychology, 27(6), 817–839.
Jensen, E. (2002). Teaching with poverty in mind: What being poor does to kids’ brains
and what schools can do about it. Alexandria, VA: Association for Supervision &
Curriculum Development.
Jeynes, W. H. (2005). Effects of parental involvement and family structure on the
academic achievement of adolescents. Marriage & Family Review, 37, 99-116.
Jeynes, W. H. (2007). The relationship between parental involvement and urban
secondary student achievement: A meta-analysis. Urban Education, 42(1), 82–
110.
Jones, R. (2001). Involving parents is a whole new game: Be sure you win! The
Education Digest, 67(3), 36-43.
Kearney, C. A., & Graczyk, P. (2014). A response to intervention model to promote
school attendance and decrease school absenteeism. Child Youth Care Forum, 43,
1–25.

166
Keating, D. P. (2004). Cognitive and brain development. In R. M. Lerner & L. Steinberg
(Eds.), Handbook of adolescent psychology (2nd ed., pp. 45– 84). Hoboken, NJ:
Wiley.
Kellaghan, T., Sloane, K., Alvarez, B., & Bloom, B. S. (1993). The home environment &
school learning: Promoting parental involvement in the education of children.
San Francisco, CA: Jossey-Bass, Inc.
King, N. J., Ollendic, T. H., & Tonge, B. J. (1995). School refusal: Assessment and
Treatment. Boston: Allyn & Bacon.
Kingston, P. (2001). The unfulfilled promise of cultural capital. Sociology of Education,
74, 88 -89.
Kruse, S. D., & Louis, K. S. (2009). Building strong school cultures: A guide to leading
change. Thousand Oaks, CA: Corwin.
Lamdin, D. J. (1996). Evidence of student attendance as an independent variable in
education production functions. The Journal of Educational Research, 89(3),
155–162.
LaRusso, M., Romer, D., & Selman, R. (2008). Teachers as builders of respectful school
climates: Implications for adolescent drug use norms and depressive symptoms in
high school. Journal of Youth & Adolescence, 37, 386-398.
Lee, S. (1994). Family-school connections and students’ education: Continuity and
change of family involvement from the middle grades to high school (Unpublished
doctoral dissertation). John Hopkins University, Baltimore, MD.

167
Lee, T., Cornell, D., Gregory, A., & Fan, X. (2011). High suspension schools and dropout
rates for black and white students. Education and Treatment of Children, 34, 167–
192.
Leithwood, K. (1994). Leadership for school restructuring. Educational Administration,
30(4), 498–518.
Leithwood, K. (2005). Understanding successful principal leadership: Progress on a
broken front. Journal of Educational Administration, 43(6), 619-629.
Leithwood, K., Louis, K. S., Anderson, S., & Wahlstrom, K. (2004). How leadership
influences student learning. Scientific research; Review of research. New York:
Wallace Foundation.
Lewis, A. (1997). Building bridges: Eight case studies of schools and communities
working together. Chicago: Cross City Campaign for Urban School Reform.
Lezotte, L. W., & McKee, K. M. (2006). Stepping up: Leading the charge to improve our
schools. Okemos, MI: Effective Schools Products.
Liontos, L. B. (1992). At-risk families and schools: Becoming partners. Eugene, OR:
ERIC Clearinghouse on Educational Management, College of Education,
University of Oregon.
Marshall, C., & Rossman, G. B. (1989). Designing qualitative research. Newbury Park,
CA: Sage.
Martinez, J. (2004). Parental involvement: Key to student achievement. Retrieved from
http://schoolengagement.org/wp-content/uploads/2014/03/Parental Involvement
KeyToStudentAchievement.pdf

168
McAdams, C. R. (2002). Trends in the occurrence of reactive and proactive aggression
among children and adolescents: Implications for preparation and practice in child
and youth care. Child and Youth Care Forum, 31(2), 89-109.
McNeal, R. B. (1999). Parental involvement as social capital: Differential effectiveness
on science achievement, truancy, and dropping out. Social Forces, 78, 117–144.
McNeal, R. B. (2014). Parent involvement, academic achievement and the role of
student attitudes and behaviors as mediators. Universal Journal of Educational
Research, 2(8), 564-576.
Merriam, S. (1995). What can you tell from an n of l? Issues of validity and reliability in
qualitative research. PAACE Journal of Lifelong Learning, 4, 50-60.
Mleczko, A., & Kington, A. (2013). The impact of school leadership on parental
engagement: A study of inclusion and cohesion. International Research in
Education, 1(1), 129-148.
Mulford, B. (2003). Balance and learning: Crucial elements in leadership for democratic
Schools. Leadership and Policy in Schools, 2(2), 109–124.
Murnane, R., & Levy, F. (1996). Teaching the new basic skills: Principles for educating
children to thrive in a changing economy. New York: The Free Press.
Murray, K. W., Finigan-Carr, N., Copeland-Linder, N., Haynie, D. L., & Cheng, T. L.
(2014). Barriers and facilitators to school-based parent involvement for
parents of urban public middle school students. Sage Journal, 4(4), 2-12.
National PTA. (2000). Retrieved from https://www.pta.org/

169
National School Climate Council. (2007). The school climate challenge: A white
paper. New York: National School Climate Center. Retrieved from
https://www.schoolclimate.org/themes/schoolclimate/assets/pdf/policy/schoolclimate-challenge-web.pdf
No Child Left Behind Act. (2001). Retrieved from https://www.edweek.org/ew/section/
multimedia/no-child-left-behind-overview-definition-summary.html
Northouse, P. G. (2001). Leadership theory and practice (2nd ed.). Thousand Oaks, CA:
Sage.
O’Bryan, S. T. (2006). Bringing parents back in: African American parent involvement,
extracurricular participation, and education policy. The Journal of Negro
Education, 75(3), 401-414.
Oliver-Hoyo, A. (2006). The use of triangulation methods in qualitative educational
Research. Journal of College Science Teaching, 35(4), 42-47.
Ouellette, P., Briscoe, R., & Tyson, C. (2004). Parent-school and community partnerships
in children’s mental health: Networking challenges, dilemmas, and solutions.
Journal of Child and Family Studies, 13(3), 295-308.
Pajares, F. (2002). Overview of social cognitive theory and self-efficacy. Retrieved from
https://www.uky.edu/~eushe2/Pajares/eff.html
Pepper, K. (2010). Effective principals skillfully balance leadership styles to facilitate
student success: A focus for the reauthorization of ESEA. Planning and
Changing, 41, 42-56.

170
Pinsonneault, A., & Kraemer, K. L. (1993). Survey research methodology in management
information systems: An assessment. Journal of Management Information
Systems, 10, 75-105.
Povey, J., Willis, L., Campbell, A., & Pedde, C. (2016). Engaging parents in schools and
building parent- school partnerships: The role of school and parent organization
leadership. International Journal of Educational Research, 79, 128-141.
Price-Mitchell, M. (2011). Book review of school, family, and community partnerships:
Preparing educators and improving schools. The Community School Journal,
21(1), 171.
Race to the Top. (2010). U. S. Department of Education. Retrieved from https://
www2.ed.gov/programs/racetothetop/index.html
Rogers, R., & Wright, V. (2008). Assessing technology’s role in communication between
parents and middle schools. Electronic Journal for the Integration of Technology
in Education, 7(1), 36-58.
Sanders, M. G., & Epstein, J. L. (2000). The national network of partnership schools:
How research influences educational practice. Journal of Education for Students
Placed At Risk; 5, 61– 76.
Sattes, B. (1985). Parent involvement: A review of the Literature (Report No. 21)
Charleston, WV: Appalachia Educational Laboratory.
Schmuck, R. (1997). Practical Action Research for Change. Thousand Oaks, CA:
Corwin Press.
Sergiovanni, T. (2007). Rethinking leadership: A collection of articles (2nd ed.).
Thousand Oaks, CA: Corwin Press.

171
Sheldon, S. B., & Epstein, J. L. (2004). Getting students to school: Using family and
community involvement to reduce chronic absenteeism. Community School
Journal, 14, 39-56.
Shields, P. (1994). Bringing schools and communities together in preparation for the 21st
century: Implications of the current educational reform movement for family and
community involvement policies. Retrieved from https://archive.org/details/
ERIC_ED376557
Shumow, L., & Miller, J. (2001). Parents’ at-home and at-school academic involvement
with young adolescents. Journal of Early Adolescence, 21(1), 68–91.
Solomon, G., & Andres, Y. (1998). Community information: Sharing it all on the web.
Learning & Leading with Technology, 28(8), 44-48.
Spera, C. (2005). A review of the relationship among parenting practices, parenting
styles, and adolescent school achievement. Educational Psychology Review,
17(2), 125-146. doi:10.1007/s10648-005-3950-1
Stevenson, D., & Baker, D. (1987). The family-school relation and the child’s school
performance. Child Development, 58, 1348–1357.
Stewart, E. B. (2008). School structural characteristics, student effort, peer associations,
and parental involvement: The influence of school- and individual-level factors on
academic achievement. Education & Urban Society, 40, 179-204.
Stoll, L. (2002). School culture. London: University of Bath, Institute of Education.
Retrieved from http://www.educationalleaders.govt.nz/Culture/ Understandingschool-cultures/School-culture

172
Sui-Chu, E. H., & Willms, J. D. (1996). Effects of parental involvement on eighth-grade
achievement. Sociology of Education, 69(2), 126-141.
Tekin, A. K. (2011). Parent involvement revisited: Background, theories, and models.
International Journal of Applied Educational Studies, 11(1), 1-13.
Thapa, A., Cohen, J., Guffey, S., & Higgins-D’Alessandro, A. (2013). A review of school
climate research. Review of Educational Research, 83, 357-385.
Thapa, A., Cohen, J., Higgins-D’Alessandro, A., & Guffy, S. (2012). School climate
research summary (Issue Brief No. 3). Bronx, NY: National School Climate
Center.
Trotman, M. F. (2001). Involving African American parents: Recommendations to
increase the level of parent involvement with African American families. The
Journal of Negro Education, 70, 275-285.
Trusty, J. (1999). Effects of eighth-grade parental involvement on late adolescents’
educational experiences. Journal of Research and Development in Education,
32(4), 224–233.
U. S. Department of Education. (1994). Retrieved from http://www.wrightslaw.com/
law/osep/lre.osep.memo.1994.1123.pdf
U. S. Department of Education. (2004, April 23). Retrieved from https://www2.ed.gov/
programs/titleiparta/parentinvguid.doc
U. S. Department of Education. (2016). Retrieved from https://www2.ed.gov/programs/
titleiparta/index.html

173
Valentine, J., Clark, D., Hackmann, D., & Petzko, V., (2004). Leadership for highly
successful middle level schools: A national study of leadership in middle level
schools. Reston, VA: National Association of Secondary School Principals.
Van Voorhis, F. (2001). Interactive science homework: An experiment in home and
school Connection. National Association of Secondary School Principals’
Bulletin, 85(627), 20–32.
Walde, A. C., & Baker, K. (1990). How teachers view the parents' role in education.
Phi Delta Kappan, 72, 319-321.
Wang, M. T., & Sheikh-Khalil, S. (2013). Does parental involvement matter for student
achievement and mental health in high school? Journal of Child Development, 85,
2.
Watson, G., Lawson, L., & McNeal, L. (2012). Understanding Parental Involvement in
American Public Education. International Journal of Humanities and Social
Science, 19(2), 41-50.
Watson, G., Sanders, R., & Lawson, L. (2012). Understanding parental involvement in
American public education. International Journal of Humanities and Social
Science, 2(19), 41-50.
Williams, D., & Stallworth, J. (1983). Parent involvement in education project.
Austin TX: Southwest Educational Development Laboratory.
Yan, W., & Lin, Q. (2005). Parent involvement and mathematics achievement: Contrast
across racial and ethnic groups. Journal of Educational Research, 99(2), 116 127.

174
Yeasmim, S., & Rahman, R. (2012). Triangulation research method as the tool of social
science research. BUP Journal, 1(1), 154-163.
Zigler, E., & Muenchow, S. (1992). Head start: The inside story of America’s most
successful educational experiment. New York: Basic Books Inc.
Zill, N., & Nord, C. W. (1994). Running in place: How American families are faring in a
changing economy and an individualistic society. Washington, DC: Child Trends,
Inc.

